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1. INTRODUCTION
1.1.

Description of the project

The project UPS – Unused potentials of Senior Migrants / Experts for life – aim is to address, select
and qualify Senior Migrants for their future field of activity and the development of a self-help guide.
Non-natives and migrants must get along in a new world, in a different society and in a different
milieu. Mutual help and mutual support usually provided by e.g. families, neighbours and their circle
of friends can no longer be lived and are in danger of being lost. On the one hand elderly migrants
feel useless and suffer from social isolation since their talents and competences are not being used,
but are now willing to face up to new tasks. On the other hand many migrants need help urgently,
preferring to get help from their own culture groups rather than from “strangers”.
UPS has trained more than 100 elderly migrants of different migrant milieus to qualified Senior
Migrants, taking over the bridging function to migrants of specific milieus that need help in diverse
areas of their lives. These senior migrants have been selected with the help of a specially developed
selection procedure and trained within 10 days using an innovative training programme, in which
every partner has had a special expert role.
The qualified Senior Migrants will do social networking in the partner countries, amongst other
things via cooperation with migrants’ self-help organisations, local authorities, integration agencies
and charities. Their target is to gain direct access to migrants needing help and to disseminate
the concept of UPS. Thus, migrants are being assisted in all areas of life whilst at the same time
disburdening the community budgets.
1.2.

Who is this guide for?

This guide is a practical handbook and can be used by
-

adult education institutions and other institutions training potential future Senior Migrants

-

integration agencies

-

migrants’ self-help organisations

-

local authorities

-

interested people with migration background wanting to work voluntary as Senior Migrants to
help other migrants in need.

The handbook provides guidance, methods and useful tips to assist children, parents, adults, sick
persons and the elderly. The handbook is available in English, German, Greek, Finnish, Lithuanian
and Italian.
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1.3.

The international partnership

UPS is the result of a cooperation between five partners from five European countries (Germany,
Greece, Finland, Lithuania and Italy), which consists of non-governmental organizations and
one university. Every partner has special competences in different fields and has brought their
competences into the project.
Institut für Migrations- und Aussiedlerfragen Heimvolkshochschule St. Hedwigs-Haus e.V.,
Germany
Project coordinator
The institute is a classic residential adult education centre based on the Grundtvig idea. For decades
their work has been concentrated on lifelong learning in the fields of political, social and cultural
education, working primarily with migrants from the States of the former Soviet Union. Active
citizenship and intercultural dialogue are their main concerns. The institute is a migrants’ self-help
organisation, being connected via a network with many different German self-help organisations.
www.st-hedwigshaus.d
Aristotle University of Thessaloniki – School of Agriculture, Greece
The Aristotle University of Thessaloniki is the largest university in Greece. It is comprised of 7 faculties
organised into 33 schools, 5 faculties with only 1 school each, as well as 4 independent schools (a
total of 42 schools). The School of Agriculture is one of the first schools founded by the Aristotle
University of Thessaloniki, counting a history of 85 years and approx. 10.000 alumni agronomists.
www.auth.gr
Ingrian Cultural Association – Inkerin kulttuuriseura, Finland
The Ingrian Cultural Association is a migrants’ self-help organisation for Ingrian Finnish people, who
migrated to Ingria from the beginning of the 17th century until the Russian revolution and a promoter
of the Ingrian culture and remigrants’ integration since 1993. The association is experienced at
using creative and artistic methods to reminisce with migrants and elderly people and has organised
reminiscing workshops in different countries.
www.inkeri.com
Centre for Social Innovations - VšĮ Socialinių inovacijų centras, Lithuania
The non-governmental organisation Centre for Social Innovations was established in 2008 for the
purpose of promoting, creating, developing, implementing innovative social initiatives and satisfying
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the interests of those social groups who have fewer opportunities. The organisation has grown and
developed to become a regional leader.
www.socin.lt
Centre for Creative Development “Danilo Dolci” – Centro per lo Sviluppo Creativo “Danilo
Dolci”, Italy
CSC is a non-profit organization composed of youngsters and adults. The organization was born
thanks to the education and work experience of Danilo Dolci. Nowadays its main objectives are:
to promote education for children, youngsters and adults using RMA and nonviolent education; to
educate for the culture of peace; to encourage intercultural dialogue; to promote active citizenship
and participative democracy; do disseminate the life and work of Danilo Dolci.
www.danilodolci.org
1.4.

Profile of the trained Senior Migrants

The trained Senior Migrants are well-educated people, mostly with academic backgrounds, with
talents, resources, social competences and experiences in life searching for new missions in their
new homeland. It has been a very interesting but not an intended fact that the Senior Migrants,
trained in Germany, Finland, Lithuania and partly in Greece have come from the States of the former
Soviet Union and speak Russian as their native or second language. In Italy the participants have
come mainly from Africa but also from other parts of the world and have had many other mother
tongues other than Russian. The age of the trained senior migrants in Germany, Greece, Finland
and Lithuania has been 50+. Due to the fact, that the situation of migration in Italy is different the
trained senior migrants in Palermo have been younger.
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2. TRAINING MODULE „COUNTRY SPECIFIC CONDITIONS“
2.1. What and Why? Description of the module
This unit is an information module, important for the future work of the senior migrants. It should
contain preferably up-to-date information. It is very important for the users to know, in which fields
and under which basic conditions they can do their work. This includes the answer of the questions
under chapter 2.3
2.2. Theoretical input

These country-specific conditions are important basic information and therefore important for the
whole communication of this educational project. Herewith the work of the future Senior Migrants
gets an informative frame. (Communication contents of information, transmission and interpretation).
2.3. How? Description of the exercises
The following questions should be answered:
How is the health system built up in the respective country or region?
- How to help sick people?
- Which networks does already exist?
- Which states’ help are there?
- Are there communication platforms for migrants?
- Are there associations, foundations attended with this topic?
How is the educational system built up in the respective country or region?
- How are the schools dealing with children with migration background?
- Where can one find contact persons on local level?
- Are there existing migrants’ self-help organizations?
- Are there existing educational institutions for migrants?
- Are there communication platforms for migrants?
- Are there associations, foundations attended with this topic?
How is the political system built up in the respective country or region?
- How are the respective power structures?
- Which significance do the migrants have within the party platforms and how is the reality?
- How to find contact persons under the politicians?
- How and on which place my matters can be posed?
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Which role does religion play in the respective country or region?
- Which importance does religion have in the respective country or region?
- Where are the differences between the religions in the respective country or region?
- How do the religious groups act with migrants?
In which way morale and values are communicated in the respective countries or regions?
Which significance has the economy in the respective country or region?
- What about the economical participation of the migrants?
- What about the migrants’ situation on the job market (national/regional)?
Which judicial position does migrants have in the respective country or region and how is it in reality?
Which are the future working fields of the Senior Migrants?
Possibly working fields are:
- kindergartens
- schools
- business and practices
- hospitals
- homes for old people
- parishes
- migrants’ self-help organizations
Who helps me concrete, to get into contact and relation with this institutions?
2.4. Experiences with this module
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3. INTERCULTURAL COMMUNICATION
Training module led by German project partners
3.1. What and Why? Description of the module

In this module the Senior Migrants deal with the topic “Intercultural communication”. On the basis
of some thematic exercises the Senior Migrants become more sensitive to this topic. This module
is based on the theoretical observation concept of systemic-constructive principle. Two appropriate
texts are used as a basis for this module in order to work out a theoretical classification.
With the help of different exercises in the sphere of communication and culture (e.g. carousel
discussion, Mind-Mapping, Names_Symbol, Wanted Poster, 4+1 for all) the participants get to know
the topic in practice however with some theoretical assistance.
Some greeting’s forms, first communication’s situations and the concept of culture (See: Icebergexercise) were taken into the detailed discussion. One could also exchange opinions about the
widely spread prejudges. With the help of the Mind-mapping method the concepts of “foreigner”,
“guest” and “homeland” were opened up. Cheerful speech exercises with wine corks clarified in
practice the comprehension process. The participants presented the critical incidents with the help
of their own experience. The “flash lights” contributed to the packed and purposeful course of the
module.
On the basis of the different exercises to the topic “I see something you don’t see!” the concept of
communication was analysed both practically and theoretically.
Finally the Senior Migrants should be able to learn more about their reality constructions and about
the reality constructions of the others.
3.2. Theoretical input
In order to understand the practical work from the theoretical point of view, there are two articles
about the systemic-constructive approach. They should serve as a theoretical input. The aim is to
develop systemic-constructive thinking as a pedagogical competence.
•

Communication – a building stone of society

•

Cross-culture sphere of activity

Text 1: Communication: A Building Stone of Society
To properly understand how the social system functions, one must observe the micro-level, the
building stones which constitute each social system and which as a whole make up society: pieces
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of communication.
Information, transmittance, comprehension: The 3-in-1 Package
Luhmann’s definition of communication denies the conventional comprehension of communication.
Traditionally – for instance in the speech act theory or in Habermas’ theory of communicative
behavior/action – communication is equate with action. Communication processes are therefore
either successful or failed transmissions of information from the sender to the addressee.
Communication is seen to be far more complex in the system theory. Luhmann sees communication
as an entirely closed, autopoietic system that constantly generates the elements it consists of and
that bind them into structures. Therefore, communication is a fact sui generis, in the case of which
nothing is conveyed. Thus, communication serves “no purpose”: “Sie geschieht, oder geschieht nicht
– das ist alles was man dazu sagen kann.“ 1 (Was ist Kommunikation? p 10) Still, the system theory
answers amply the questions of how and why communication happens.
Luhmann defines communication as a sort of 3-in-1 package: every piece of communication consists
out of three components information, transmittance and comprehension. As social systems operate
with the medium of meaning, each of the three components is a selection of an area of possibilities: a
piece of information is chosen, a form of transmittance of this piece of information is selected and the
meaning of this conveyed information is chosen. Every piece of information is therefore a selection,
in the place of which another piece of information could be conveyed, namely through another way
of transmitting (for instance orally, in writing or typed, by means of mimic or gestures) that can be
understood in a different way.
No component of communication can appear alone; it is only as a troika that they constitute
communication. The salient point is the third selection, the comprehension: communication only
results out of comprehension. Thus, there has to be at least a second psychological system taking
part in communicating.
“Comprehension” is therefore not to be understood in a psychological way, it is rather a product of
communication: only communication establishes what can and what cannot be understood. This can
be seen in the fact that it is not as easy to communicate about understanding or misunderstanding
as the participants would like it to be. The announcement “You don’t understand me” does not just
render “You do not want to accept what I want to say to you”, but also gives the information that the
communication cannot be continued due to misunderstanding – and with that, carries on at the same
time.
Communicative comprehension is under no circumstances the bare perception of the behavior of
others, as the sheer psychological event of perception remains initially invisible to others. The idea
is rather to understand a distinction: between the content of the piece of information and the reasons
that it is conveyed. A conveyed piece of information cannot be understood on its own. Only when
the ‘comprehender’ can imply to the ‘announcer’, that there is a difference between the piece of

1

It (communication) either happens or it doesn’t – this is everything one can say to it.
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information and the transmittance, can we speak of communication.
Therefore, if someone does not respond to a delivered speech, one cannot speak of communication
as long as the fact of not responding is understood as sheer acoustic ignoring. Not responding
would be in this case an item of information that hasn’t been yet conveyed. However, if not
responding is understood as alleged ignorance, then one can speak of communication as one can
now differentiate between information and conveyance. With this in mind, only communication can
influence communication. What is not communicated cannot contribute to communication.
Need to act: communication camouflage
Psychological systems are unfathomable to one another and in that way unforeseeable: nobody can
know what another one thinks. According to Luhman, if two such “black boxes” converge, then a
situation of “double contingency” appears; a situation in which both participants cannot know what is
happening in the other respective person. But how can successful communication result out of such
an “uncommunicative” starting point? To put it in other words: If simply understanding one another
on a daily basis is a highly complex matter, how is it then possible that items of communication can
connect to one another, that communicative processes and structures are formed?
The answer is that communication camouflages itself as action. It pretends not to be the unity of
information, transmittance and understanding, but simply pure transmittance. The pretence of being
a transmittance makes it possible to credit an item of communication to somebody, as if a sender
could notify a receiver, without having to have understood this transmittance. People that act are
in this respect an invention of communication. Sociological “acting-passengers” like Max Weber or
Jürgen Habermas were fooled by this camouflage of communication – thus failing to recognize the
actual complexity of communication.
By attributing somebody a piece of communication as an action of that person, the complexity of
communication is reduced and it is made adaptable. It is only with the self-definition as an action
that makes pieces of communication to events that occur at a specific point in time and are then
either accepted or refused. In this respect, communication doubles reality: it always creates two
versions, a “yes-version” and a “no” one. This is the only way in which a piece of communication can
be accepted or refused in a communicative understandable way. Moreover, it must be accepted or
refused – be it through an explicitly communicated breakup of communication.
This is how the autopoiesis of the communication system takes place: starting with the issue of
the double contingency, the trinity of information, message and comprehension is flagged as an
action, a self-simplification that, at the same time, enables and enforces following action. In this way,
communication comes to be a prepared process that reproduces itself. The result is social order, no
matter how “disordered”.
The attribution of being an action is however not the only self description of communication. A further
one is the attribution of being an experience. While action is an attribution to the system itself,
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experience is an attribution to the environment. Luhmann calls the central social instances that
make these ways of attribution compatible in order to make communication successful, “symbolically
generalized communication media” 2.
Symbolically generalized communication media: The makers of probability
In the case of the autopoiesis of social systems, only accepted approved communication is good
communication. But it is the complexity of any conversation that shows us that any piece of
communication bears in itself the risk of refusal. Every piece of communication is risky. But it is here
that the social evolution has come up with a sort of machinery to reduce risk: symbolically generalized
communication media. These use en masse and cross-situational communicative attributions as
action and experience to make improbable communication probable.
Communication media such as money (in the function system economy), truth (science) or power
(politics, law) manage to bundle the expectations of all involved systems in such a way, that a sort
of “common sense” comes into being in society, as if one could count on a general consensus or as
if there were a “public opinion”. One can definitely expect that the baker is paid with money and not
with pearls or vegetables or that a professor teach true findings and not just fairytales.
That these mutual expectations of an expectation motivate to accept communication is self-evident:
the attempt to trade apples for bread with the baker is deemed to be unsuccessful. This is why
one assumes, without having asked, that bread can be only bought for money. Therefore, money
symbolizes the re-usability of the difference “paying/not paying”. This is how symbolic generalized
communication media succeed in making successful communication possible, even in the case of
persons who are not present or in the case of unknown or uncomfortable situations. Communication
media make the approval of communication tasty, or rather the disapproval bitter and thus raise the
chances of approving to even “uncomfortable” pieces of communication.
This wonderful “probabilization” of successful communication takes place under various attributions
as action and experience. As already mentioned, action is an attribution to the system itself, whereas
experience is an attribution to the environment of that system. If we are to cross the differentiations
system/environment and action/experience, we obtain four different possibilities of attribution that
are fulfilled by the media of different function systems. One can thus orientate 1. the own experience
to the experience of others (truth as communication medium in the function system of science), 2.
the own experience to the actions of others (money/economy, art/art system), 3. the own actions to
the experiences of others (love/ intimate relationships) and 4. the own actions to the actions of others
(power/politics, justice/law).
Therefore, in the case of intimate relationships, the experiences of the loved person are made into a
prerequisite of the own actions: the communication medium love countermands the self-description
of communication as action and makes it into a paradox, so that even the wildest activities are
reckoned as passion, as suffering, as experience. Both lovers can depict their freedom as influence
2

symbolisch generalisierte Kommunikationsmedien
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and do so as if their actions were caused by the other lover.
The opposite way of attribution – the actions of others are experienced – seems to be at the beginning
a bit problematic: “One can see that the neighbor is mowing the lawn. Why not?” (Die Gesellschaft
der Gesellschaft, 347) The issue becomes difficult in the case of the function system economy, for
example, when property is involved. In this case, the medium money guarantees that one can do
everything with it that one desires – for example announcing salary cuts or buying expensive cars,
while others live in want. But these are everything else but self-evident circumstances. “The antimonetary affects of Luther to Marx and their social success show how unlikely such an attribution of
staying still is. Nevertheless, it works.” (Die Gesellschaft der Gesellschaft, 348)
According to this pattern, symbolically generalized communication media can transform also in other
function systems unlikely pieces of communication into likely ones. Just as in the case of economy,
foreign action (a produced worked of art) is perceived in an experiencing way – this is why art,
similarly to the love-code, has to use specific paradoxical techniques (more on this topic in the
chapter “Praktisch: Eine Theorie für alle Fälle”). The communication medium truth guarantees in
the case of science that foreign experience (a scientifically proven truth) is a prerequisite of the own
experience. In the case of politics and law however, the actions of others are made into a prerequisite
for the own actions – this is where power has the saying.
This deep effect of symbolically generalized communication media can also be seen in the socalled “symbiotic-mechanisms”, respectively “symbiotic symbols”. They build the connection to the
organic and constitute a sort of structural coupling of the communication media with the bodies of
the persons involved. The symbiotic mechanism of the political and the legal power is the physical
power, in the case of money it is the need, respectively consumption, in the case of scientific truth,
experience and in the case of love, sexuality.
Interesting is, above all, the question of how communication is irritated by the physical form,
respectively, the way in which physical needs and claims are dealt with by different communication
media. The fact that symbiotic symbols reside over a high potential of irritation can be seen on an
everyday basis: “In this respect, a brazen look can serve as a starting point for physical violence,
or a day without beer and tobacco can be seen as a desperate situation.” (Die Gesellschaft der
Gesellschaft, 381) This bodily component nowadays binds the communication media most notably
to organizations that manage the organic. In this case, the use of physical violence is controlled my
means of the police or military and pharmaceutical groups or dating agencies help sexuality.
The totality of all media – of language, of mass media and of symbolically generalized communication
media - constitutes then what one could call “culture”: a sort of system memory of society that creates
a common basis of values.
Communication communicates and ensures its autopoiesis by simplifying itself as action,
respectively as experience and thus increasing its chances of annexation by attribution of
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symbolically generalized media. Anyone who has understood this will no longer be able to
see communication as anything less complex than this.
Observation: I see something that you don’t
After thoroughly explaining the system in the system theory, we now want to present Luhmann’s
thoughts upon differences once again, on the basis of a further central term: observation.
The two sides of differentiation: Draw a distinction!
It is not surprising that “observation”, as it is understood in the system theory, has little to do with that,
which one understands under this term on a daily basis. It is not about seeing or surveillance, it is not
about people’s actions, but rather about a general theory of observation. For this purpose, Luhmann
has imported the operative logic of George Spencer Brown, an English logician, philosopher and
computer specialist. According to Spencer Brown, observation is the operation of simultaneous
differentiation and naming. The most important directive is “Draw a distinction!” Each observation
requires a distinction, a difference, with which it can observe. In this respect is every observation a
construction of the observing system. Everything that is observed depends on the distinction used
by the observation – for example in the case of this book, the distinction between “system theory/ no
system theory”.
The observing elements of social systems are pieces of communication. The elements observed are
actions. In accordance with this, thoughts are the observing elements in the case of psychological
systems, while the observed elements are made up by notions. However, social and psychological
systems are not the only observing systems. A thermostat, for example, observes its environment on
the basis of the distinction “current temperature/ programmed temperature”.
Each observation fulfils with the naming of one side of that to be differentiated (“current temperature”)
at the same time the other side (“programmed temperature”). Something can only then be named,
when it has been distinguished from something else. Still, because it is mostly only the explicit name,
the explicit denomination that is used, for example “yes” and not “not no” or “Niklas Luhman” and not
“not Jacques Derrida” or “not the rest of the world”, the named side is clearer, more visible than the
distinction that lead to the naming.
Utter important is the fact that a simultaneous naming of both sides is impossible: no observation
can observe itself at the moment of observation; no observation can be simultaneously inside and
outside. The own distinction is the blind spot of each observation. Observing “can only see that,
what it can see with this one distinction. It cannot see what it cannot see” (Die Wissenschaft der
Gesellschaft, 85). At the same time, it is exactly this blind spot that makes observation possible – as
no distinction is possible without observation.
Deeper insight through blindness:
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First and second rank observations
An observer cannot at the same time observe his or her own observations – but he or she can
observe the observations of others. Luhmann calls this observation of observation second rank
observation. A second rank observation can observe the distinction of other observations and thus
their blind spots.
However, second rank observations do not take pride of place. Hierarchically seen, they do not
take in a more important place, but stay linked to they own blind spot and are, in this respect, first
rank observations. Still, they make conclusions upon the own observations possible: an observer
of the second rank, can at least see, that he cannot see what he cannot see. He or she recognizes
that every observation, including the own one, is always tied to a blind spot; respectively that every
observation is a strange mix of blindness and seeing. This “exposure” of blind spots makes the own
perspective relative. It shows that no observation can observe everything.
Modern society operates on this level of second rank observations. Every observation depends on
the standpoint of the observer in a functionally differentiated society and everything is a matter of
perspective. The world becomes “polycontextural”: there are numerous distinctions, but there can be
no general, “right” point of view. Every observer observes with blind spots that are hidden to him or
her and that can be revealed by other observers.
However, second rank observations make a self-observation possible through (temporal) delay. No
observation can at the same time be inside or out, be at the same time on both sides of distinction.
But the beforehand un-named side can be named with a later operation, for example “not system
theory” instead of “system theory” (read further in the following chapter). Spencer Brown calls this
naming of the other side “crossing”. If a “crossing” is used upon itself (a so-called “re-entry”), then
this makes the observation of one’s own observation possible. Each changeover takes time, and this
is known not just by football fans. However, temporal unfolding solves the paradox of simultaneity
from in and outside.
The system theory observes itself in this case too, because it too is a form of second rank observation.
Luhmann does not claim that the differentiation in the observation “system/environment” as a principle,
but recognizes that observation also has other means of differentiation, like routing differentiations
such as “work/capital” with Marx or “communicative/strategic action” with Habermas. Of course, one
can observe and describe society in another way – “as have entire traditions done so far” (Soziale
Systeme, 593). The only question left is then what blind spots are taken into consideration.
Luhmann expands the “I see something that you don’t” to “I see, that I myself cannot see everything,
if I see what you cannot”. One can thus look at the system theory as a manual to observation: it trains
perceptions of differences and relativity.
_______________
Text translated for educational purposes by Flavia Beu from the book “Systemtheorie” by Christian
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Schuldt, pages 41-52, 2nd edition:Europäische Verlagsanstalt, Hamburg 2006
Quotations translated as well, all references given in the above mentioned book.
Text 2
Cross-cultural sphere of activity
Our very own constructs of reality are embedded in cultural “programs”. Culture can be defined as a
collective description of reality with viable, i.e. tried and tested patterns of behavior. Cultures manifest
themselves in traditions that are not valid forever, but are nevertheless quite stable in time.
G. Auernheimer asserts in the face of various definitions of culture an “anti-essentialist understanding”
as a consensus. Culture can therefore “not be seen as a static, homogenous, hermetically sealed
system” (Auernheimer 2003, p. 106). Culture is an open system that enables a “negotiation of
identity designs” (ebda.). From this point of view, culture is a discursive social process and a frame
for various individual life styles.
UNESCO established a “world commission” named “Culture and Development”. This Commission
too pleads for a ”fluidization” and relativization of the term ‘culture’: “Education and upbringing should
convey a flair for relativity, diversity and tolerance. Moreover, they should bring out more clearly the
fact that every human experience is unique, as well as the amplitude of variation of every single
culture and the long history of correlation between human groups. Identity is a term that has to do
with connections, relationships, it is not something solidified.” (UNESCO 1997, p 62)
The warning of not understanding “cultural identity” as something static and final is nowadays widely
spread. The emphasis of cultural identity contains the risk of fencing-off and exclusion.
According to O. Schäffter and G. Auernheimer, the fact of being unknown is no feature of a people or
person, but a “relationship-mode”. When someone is “unknown” to me, then this tells more about my
person than about the other person. Constructivism emphasizes the fact that “other”, “self-referential”
systems generally remain unknown. “The presumption of being able to put oneself in somebody
else’s shoes reveals itself as being an illusion.” (Auernheimer 2000, p 20)
Cultures are “sense-systems” that are marked by specific experiences, self-descriptions and routing
differences. Cultures are the result of collective reality constructs, and it is cultures that constitute the
frame for the production of reality:
“A specific culture contains the “map of meanings” that makes the members of that culture understand
things. One does not simply carry around this “map of meanings” in his or her head: they are objectified
in the form of social organizations and meanings that make an individual into a “social individual”…
Men and women are therefore formed by society, culture and history and form themselves. The
existing cultural pattern forms a sort of historical reservoir, a prior formed “field of possibilities” that is
taken up, transformed and further developed by groups.” (Barth 2000, p 15)
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Even our brains, our perceptions of colors, our taste systems are culturally formed. Neuroscientist
Gerald Hüther draws attention upon this fact: “Children raised in different cultures acquire to some
extent quite different and culturally handed down abilities. Children of the natives living in the Amazon
rainforest learn in this to differentiate between up to a hundred shades of green… And even our
children acquire in the course of these processes all sorts of abilities and skills needed to live in our
cultural environment. By doing so, the children’s consistently activated neuronal connections are
used stronger and more intense thus being extended and developed.” (Hüther 2006, pp 43)
Cultures come into being in political balance of power, but also with background of economical and
ecological living conditions.

Marvis’ research verifies the necessity of comparative cultural anthropology. It shows how relative
our patterns of interpretation and styles of observing are and how “trapped” we are in our own
traditional ways of thinking. It is only right to be careful when judging unknown cultures, especially
as our eurocentric way of thinking tends to have unfounded “ideas of higher value” (R. Nestvogel).
The aim of cross-cultural education is mutual recognition and also willingness to learn together as
well as from one another. The perception of differences and the interest of letting oneself and the
own cultural world view be “disturbed” by such differences are also part of this aim. “Recognition
means taking somebody seriously, even if this means arguing with this person. The willingness to do
so also assumes taking a critical attitude towards the own orientation system, a keen observation of
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rational deficits and contradictions in the own culture, vigilance towards the own habits of perceiving.”
(Auernheimer 2002, p 22)
But from a pedagogical point of view, it is not just about reflexive and tolerant attitudes, but also
about cultural knowledge, especially about contextual knowledge on ecological and economical living
conditions, religious traditions, views upon the world and people. Our perception of other cultures
does not take place in a neutral manner or without any interest. The need to present the own culture
– and thus oneself – as superior is widely spread.
As depicted, xenophobia has something to do with the own identity, with the way one treats the own
foreignness. Threatening, frightening parts of the self are “separated”. Psychoanalysis tells us it is
about repressions and projections. Xenophobia is a “psycho-hygienical” defense mechanism. But
even humanitarian actions for hungering African children can be the expression of such a resistance
and relief.
Even the idealizing glorification of the unknown points out the way one treats the “inner unknown”.
These few clues give insight into the complex relationship between the own and the foreign and point
out the fact that tackling different cultures for a learning purpose always includes a reflection upon
the own identity and a cultural observation of the self.

Illust. 20: Cross-cultural learning
Foreignness is a term that implies certain relativity in one’s perception. “’Foreignness’, the ‘foreigner’
are value appreciations of one’s identity, so called ‘labels’, ‘virtual social identities’ that can be very
momentous, especially for the person typified in this way. For example the term ‘asylum seeker’
(Asylant) appears in the German language, especially in the medial-political sphere only at the end
of the 1970s. As is the case of many language constructs, the ending –ant in the German language
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often implies negative associations with the listener, the addressee – such as Querulant (querulous
person), Demonstrant (demonstrator), Sympathisant (sympathizer) etc.” (Griese 1996, p 42).
‘The foreigner’ is thus a perceptive construct and requires a reflexive observation of the self.
According to H. Griese, the routing difference “foreignness” prevents communication and “with it the
possibility to experience the “foreign” as a something familiar… In order to be able to build up trust,
respect and tolerance towards the “foreign”, one needs a constructive education, an education of
subjects about the prerequisites, borders and possibilities of cross-subjectivity.” (ibid. p 50)
Foreignness is a socially founded construct of reality. The construct of foreignness is often linked
with concepts of the enemy. Concepts of the enemy suggest a real threat, but these concepts are
made up even when there are no signs of something threatening. They can come into being even
without real enemies. According to Sybil Wagener, the “scene of crime concept of the enemy” is our
brain stem (Wagener 1999 p 18).
“An enemy (is) in human society not something “naturally” given… but is the consequence of a
projection (ibid. p 20). Concepts of the enemy are “virtual territories”: “One’s virtual territory is the
world that one has in the own head, the ideas of the self and of the others, this inner landscape of
schemata, ideas and projections.” (ibid. p 25) Concepts of the enemy are constructed in the brain
and they are resistant to empirical counterfeits. Concepts of the enemy downgrade the other person
and thus upgrade the own one. Such concepts are aggressive: combating the enemy, killing him, is
socially tolerated and even desired during war. Adolf Eichmann, the head ideologist of the Holocaust,
is an example for the loss of any inhibition to kill. Concepts of the enemy are consequences of insults
to one’s self esteem by others. “The feeling of being insulted can lead to immediate aggressions,
especially when the image mirrored reflects not the own superiority, but the own misery.” (ibid. p
34)
If one is to look at the psychoanalytical entrenchment of xenophobia and concepts of the enemy,
then the suggestions of appellative postulate pedagogy (“Be nice to each other”) seem not complex
enough. Cross-cultural learning includes of course, the chance to abridge perspectives, to expand
horizons and to tolerate. But cross-cultural pedagogy cannot cause changes in the social structures,
at the most, support them. However, in the field of pedagogy, the term cross-culture is separated
from that of transculture. Transculture is not the opposite of cross-culture, but an extension of it.
Transculture points out that “cultural identity”, as a routing difference in our society, loses importance.
More and more people are German and Turkish, Christians and Moslems, bearers of headscarves
and “westerners” at the same time… Transculture points out the fact that there are other cultural
traits as well, such as personality features, political values… The concept of tansculture does not
plead for the abolition of single cultures, but for their further development and relativization. The
traditional term ‘culture’ emphasises cultural differences. The theory of transculture emphasises the
similarities.
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“Cultural identity has a complex character, in the face of the multitude of cultural frameworks offered
by modern societies with strong individualistic orientations. This means that individuals can identify
themselves with several of these frameworks.” (Flechsig 2000, p 4) This multiple cultural identity
can change itself several times during a lifetime. Transcultural learning emphasizes the possibility
to connect rather than differences. “Understanding one’s self, understanding one’s own cultural self
helps with understanding the “foreign”, the unknown in the case of transcultural learning. Because
it is only in this way that similarities and “possibilities to connect” can be discovered, possibilities
that reveal the complex cultural identities of the two partners.” (ibid, p. 6) Cultural differences are no
longer understood as oppositions or contradictions, but as different aspects. Transcultural learning
is an open, life-long process.
A three-stage pattern of learning could look like this:
a)

Cultural learning

b)

Cross-cultural learning

c)

Transcultural learning

Transcultural learning takes place in driftzones. H. Maturana and F. Varela speak from the perspective
of the evolution theory about the “natural drift of living things” (Maturana/Varela 1987, p. 113) Driftzone
is understood as a didactic metaphor for leeway in cultural programs. These “free spaces” are clear
in cases such as eating habits. They are quite constricted when it comes to sexuality, family and
morals.
Cross-cultural learning is above all learning from experiences. Brain scientist Manfred Spitzer asserts:
“What make people go on are not facts and data but emotions, stories and above all other people.”
(Spitzer 2003, p 160) This is especially valid for the educational aim of cross-culture. Knowledge,
clarification and theories are important, but being friendly to other can only be learnt by getting in
contact to people, that are perceived as friendly. Social contacts do not necessarily cause empathy
and solidarity to arise, but without such contacts there is hardly any “sympathy”.
______________
Text translated for educational purposes by Flavia Beu from the book “Konstruktivistisch lehren und
lernen” by Horst Siebert, pages 173-178, Ziel Verlag 2008
Quotations translated as well, all references given in the above mentioned book.

3.3. How? Description of the exercises
Two-days training unit about intercultural communication was structured very differently depending
from the certain group of participants and situation.
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There was an exercise with greetings at the beginning of the first day of the training unit. The aim of
this exercise was a warming-up that puts into focus the verbal and non-verbal communication as well
as cultural differences. The frame of the exercise was a fabricated summer party with international
guests coming from all over the world and getting to know each other via greetings. Each guest
should use therefore the greeting forms he/she normally uses in the everyday life. This exercise was
accompanied by some matching music.
On the basis of some painted name symbols the descriptions of wanted people were laid out (s.
exercise 1 Wanted Poster and exercise 2 Names_ Symbol). This exercise also belongs to the
warming-up phase.
Dealing with the topic „communication and culture“ the trainer began with an exercise dedicated to
the theme of culture. It was exactly about the visible and invisible part of each culture. Participants
were divided into couples and had a special task to paint an iceberg on the large piece of paper. They
had to list cultural features which they believed to be visible or invisible. During the final discussion
every couple had to explain the aspects they listed.
(s. Iceberg exercises)
The topic „Stranger and guest“ was deepened on the basis of the following exercise. Three
participants were discussing something under observation of other participants. From time to time
another participant could take part in the discussion. But first he/she should have changed places
with one of the conversation partners.
In between of the exercises some questions of the participants to the topic “communication” were
answered as well as short theoretical inputs were given: “What is communication?”, “How does the
communication function?”
To make the training more relaxed different speech exercises were held, e.g. the exercise with corks
or with difficult rhymes.
The topic „Prejudices“ was worked out through the exercise in which the Senior migrants were sitting
in a inner and outer circle. There was a list of prejudices which were discussed by the partners in
couples in five-minute rhythm (for each prejudice). The participants in the inner circle were sitting at
their places and the participants in the outer circle were changing their places clockwise. The lists of
prejudices were given further crosswise. A topic for prejudices was then chosen and discussed by a
new couple.
Critical incidence. The trainers were performing a scene to the topic „Yellow hotel“. They showed
a current example from their life in order to work out the topic „Intercultural communication“. The
participants were given homework for the next day: they had to recall their own live-examples and to
perform them possibly as theatre.
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“I see something you don’t see”; “I don’t see what I don’t see”; “I see only what I see”. On the
basis of different examples like pictures of Rene Magritte (see below), stories (balloonist, Picasso
anecdote), quotations (Vico18th century: “verum ipsum factum est – we accept only what we
produced ourselves”; Berkley 18th century: „esse est percipi – we notice first of all the things that
are important for us”). With help of the examples (Watzlawick) the participants were discussing what
we see, how we see, how we communicate and what we understand. The central example was the
confrontation with the picture of Magrittes „Ceci n’est pas une pipe“. The photo of this picture was
projected from the computer onto the wall. Especially by means of this example a deep discussion
about communication was a great success.
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The participants perform the situations on the basis of their scripts (“homework”). These situations
showed examples of some problems coming up very often because there are divergent scripts in
different cultures.
“When someone is unknown to me, it tells me more about myself than about the other person.” Leading
by this quotation many discourses came up in small groups: e.g. intercultural misinterpretations and
misunderstandings, values, stereotypes, individualism and collectivism, maps of meanings as well
as self-perception and perception of others.
What does intercultural competence mean? How is intercultural competence expressed? This
exercise was structured as “efficiency control”. The participants had to think over this topic. Afterwards
a discussion in the inner circle with four participants was opened up. Due to their interest other
participants could change from the outer circle in the inner circle. The participants could observe
therefore the connection between theory and practice. (s. exercise 5: 4+1)
What does “homeland” mean for me? The topic “homeland” was discussed among all the
participants.
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How do we finish communication? By means of examples the “ending” is picked out as a central
theme (films, stories, fairy tales, interviews, relationships).
Feedback: The exercise 6 “Flash light” was carried out every day after the training units. At the same
time the “Mood barometer” (s. exercise 7) was recorded.
Exercises
1. Wanted poster
Progress: The team is taking spontaneous pictures of the participants before the seminar starts.
After that they create a standard form (Name, Hometown/ country, me in three words, my life motto
etc.) and paste the picture into it. Each participant receives his “wanted poster” and has to fill in
what he thinks about himself. After that the participants have to introduce themselves by using the
“wanted poster”. These wanted poster will be put up on the wall so everybody can take a look at them
whenever he wants. It is helpful to remember the names of each participant.
Comment: This method is useful for a group with maximum 20 participants. It will lead to a great
interaction and intense contact. This method can be down in couple or single work. But EVERYBODY
has to introduce him or herself!
Materials: Camera, Computer, Printer and pencils

2. Names-symbol
Progress: The participants are asked to draw a symbol or picture next to their name badge. With
this symbol it will be easier to remember the name of the participant. It is allowed to help each other
(drawing, advising, consulting etc.). Afterwards each person has to explain how the chosen symbol
is connected to their names.
Comment: This method helps to have an easy working mood- especially at the beginning of a
seminar. The name badges have to be large enough for the drawings. The pictures should be drawn
with felt pen.
Materials: Name badges (paper) and felt pen
3. Iceberg exercise
Culture has been aptly compared to an iceberg. Just as an iceberg has a visible section above the
waterline and a larger, invisible section below the water line, so culture has some aspects that are
observable and others that can only be suspected, imagined, or intuited. Also like an iceberg, the
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part of culture that is visible (observable behavior) is only a small part of a much bigger whole. The
items that appear below are all features of culture. Keeping in mind that observable behaviors belong
above the surface of the water, while the invisible aspects of culture belong below the surface, drag
each feature to show whether it should be “above” or “below.”
Discussion
On the one hand, culture is what makes us all human in a general sense. Every culture, past and
present, has had to decide how to satisfactorily solve common human problems and concerns. Some
universal categories of human activity that have been addressed for millennia by all cultures are:
• religious beliefs and the relationship of humans to the supernatural
• political power and the exercise of leadership in governance
• concepts of justice, fairness, punishment, and right conduct
• child raising and traditional processes of acculturation
• economic organization and division of labor
• rites of passage (life cycle celebrations), rituals, and ceremonies
• expression and style in the graphic and performing arts
• food preferences and rules concerning consumption
• nonverbal communication patterns and gestures
• concepts of humans’ place and role in the natural world
• myths and cultural heroes to explain and commemorate core values
• dissemination of ideas about beauty, love, truth, friendship, and loyalty
• notions of modesty and age-appropriate dress styles and behavior
• ideas of what time is and its relative importance
• concerns about individual versus collective privilege and responsibility
• conceptions about personal space and privacy
• definitions of gender and associated strengths, duties, and roles
This list, like all considerations of the highest levels of cultural concerns, is very abstract and general
and it would be possible to list hundreds of additional issues or problems which human beings have
struggled to resolve. Specific cultures have determined how to deal with these issues by developing
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ideas and constructing their patterns from a wide range of possible alternatives. Most of those choices
were made a long time ago. Members of the culture adopted them as part of defining who they are
and those patterns represent some of the knowledge a member of their group must know to belong.
The original cultural patterns may have been modified over time but the core of values and beliefs
tend to remain constant. Therefore, when you arrive in a foreign country you will be confronting a
new culture that is likely to differ significantly from your familiar way of life.
Culture has been aptly compared to an iceberg. Just as an iceberg has a visible section above the
waterline and a larger, invisible section below the water line, so culture has some aspects that are
observable and others that can only be suspected, imagined, or intuited. Also like an iceberg, the
part of culture that is visible (observable behavior) is only a small part of a much bigger whole.
The items that appear below are all features of culture. Keeping in mind that observable behaviors
belong above the surface of the water, while the invisible aspects of culture belong below the surface,
drag each feature to show whether it should be “above” or “below.”
4. Conversation-mill
Progress: The participant sit in a circle. They are requested to stand up and walk through the room
as if it was an imagined marketplace. They are allowed to walk hectically or smoothly. They are
allowed to greet each other by waving or nodding, avoid each other or stand still etc.
The team animates the participants while greeting and walking around as well. On this “marketplace”
the participants are requested to search for a partner they do not know at all and sit down with that
person. The team brings up a topic. First one person is allowed to speak about that topic for 4 to
8 Minutes and afterwards the other person is allowed to speak about that topic for the same time.
During these talks the other person is not allowed to speak or give a comment. Just listing. If there
is a pause or silence, this silence has to be surpassed by waiting quietly.
Subsequently new couples are built on the “marketplace”. After 3-4 conversational partners the
group gathers for an evaluation talk. This evaluation talk can be about how easy or hard it was to talk
to a new person, without being allowed to make a comment or saying something. Also how hard it
was to wait until a speaking pause passed by.
Comment: This exercise is useful for groups with a leak of communication or interaction. It can be
changed positively here.
Materials: no materials are needed
5: 4 +1
Progress: Choose 4 people out of the entire group. They will be sitting in the inner circle of the
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group. But there will be 5 chairs, one is left empty. The Team is asking the 4 people how they liked
the seminar, what kind of experience they made, what they liked about the content or what they did
not like. All the other participants sit around and listen to the discussion of the chosen four. During the
discussion EVERY participant has the right to use the empty chair to join the group of the 4 people
and add aspects which were not mentioned yet. After he did this, the person is leaving the inner
circle group and goes back to his chair.
Comment: This method is suited for groups who have faith in each other and who can bare critical
words during the discussion of the “chosen 4”. These “chosen 4” must also have a sensibility for
positive or negative feedback.
During the discussion it is helpful to use a “talking stone”. Whoever has the stone is allowed to speak,
the others have to listen. If somebody else wants to say something, he signalizes it by opening the
hands (palms up) and reaches out to the middle of the circle. When the 5th person enters the circle
he or she gets the stone automatically.
This method can also be used with two empty chairs or none, it is also known as “Aquarium”, “FishBowl” and “Onion”.
Material: Talking stone

6. Flash Light
Progress: After a day of work or a special phase during the seminar, the participants have to answer
a question, for example:
-

How was this day for you?

-

How do you feel today, right now?

The participants are able to give a short statement But it is not allowed to comment on or judge what
the other participants say. The statement should be short – one or two sentences (perhaps a positive
or a negative one). If a discussion is needed it is possible to do it afterwards with the entire group.
The order can be chosen freely or one after another. Therefore a “speaking stone” can be used.
Comments: This method is useful for short sequences during the seminar. Also it is very useful as a
conclusion at the end of a several-days- seminar. But if used at the end, a discussion would be not
good.
Variation 1: another question could be: How did you feel during the conflict?
Variation 2: Looking back /Resume
Materials: no materials needed
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7. Mood barometer
Progress: Put a “raster” on a wall, which is reachable for everyone at every time, during the seminar.
The team asks the participants, to make a cross at the point where they think there mood fits.
For example: if they feel great on Monday morning, they have to make cross there. Maybe the
mood changes, so they have to make another cross for Monday noon and Monday evening. This is
visualizing how the participants feel during the day and the whole seminar.
Comment: This mark of “mood” can be used for evaluation in between the seminar or at the end,
for consequences etc.
Materials: Flipchart, board etc. and pencils
3.4. Experiences with this module
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4. HOW TO WORK WITH EMOTIONS
Training module led by Lithuanian project partners
4.1. What and why? Description of the module
An introduction. Emotions play a very important role in our lives as we are living together with them
and in a close system of a various social groups (community/society) where our previous behaviour
and experience determine our next actions. Despite the fact that emotions affect many parts of
our lives, people often have a quite “passive” attitude to them treating them as inherent and hardly
controllable creatures living inside of us. Mostly what we experience when we express the emotions
is the result of a mix of our personality and learned behaviour, acquired through permanent process
of socialisation.
In fact, emotions in its selves do not have any preconceived character treated in dualistic terms
as good or bad, but they acquire this biased trait after social assessment in the context of social
interaction. Usually people try to avoid strong emotions as they break their emotional balance and
they feel being on the edge or/and out of control. Our social experience and very personalized
examples remind us about particular cases of “flaming emotions” when it is hardly possible to take
any rational decisions. These kind of cases could be called as the cases of “broken stairs” when a
person do not leave any constructive possibility to step back to his/her internal emotional balance.
The most problematic issue of this kind of emotional phenomenon is that when we flow out of our
emotional control then we become dangerous not only for ourselves but we become dangerous to
others as well. There are many episodes and examples in peoples’ life of emotions when they have
been “eaten” by themselves, but most of these people never realized that they were the victims of
their own emotions and executioners of their close “others”.
A training on How to work (deal) with emotions is an invitation to start an inside job of permanent
reflection and a brave attempt to get one step closer to our emotional self. In order to be able to
undertake this hard job we need to give to it the adequate efforts; we need to think (do the hardest
job of self-reflection, go through the hardest job of self-recognition) for the purpose to be able to
realize to which extent we are in or off control of our emotional self as gathering/exploring/acquiring
the knowledge is the first step to emotional balance of the personality.
The module. This module is designated to actualise and (re)reflect the emotions through practical
knowledge and through the sharing of own experience and for the purpose to improve the skills
and ability of the participants to deal with emotions in a personal life and to develop self confident
profile of a personality, which would be able to give a hand of help to the members of their family and
particularly to people of the same destiny.
The module includes a set of practical and interactive tasks (exercises) particularly focusing on
(re)exploration of the emotions, its various manifestations, roles, approaches and attitudes in our
everyday life. In addition, the personal reflection on the emotions could be stimulated through drama
performance, listening/watching emotionally charged musical and movie fragments, viewing photos
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and telling personalised life’s stories. It is strongly recommended to particular extent and available
circumstances to involve all above mentioned in the training as well as permanently seek complete
involvement of the training participants.
The main elements of the training focus on the following issues:
1. What does it mean “living with emotions” (an experience based reflection with theoretical
support);
2. What role the emotions play in our lives. Discussion on the extent of shearing of a personal
experience (the ability of openness);
3. How do I recognise the variety emotions and the extent (intensiveness) of them in myself
and others;
4. How could I express the different kind of emotions in a positive way;
5. How could I use the potential of emotions in personal life and interpersonal relationships;
6. How to react and resolve the problematic cases (dealing with “negative” emotions);
7. How to create, use and disseminate personal self-help techniques of emotions
management and positive thinking.
The training model which is based on the interactive techniques, involving and engaging to a process
of a personal exploration gives to the participants the particular opportunity to learn from own
experience as well as others (a retrospective attitude) and to some extent to prevent the negative
effects of undesirable emotional expressions (a perspective attitude). Creation of emotionally safe
and comfortable conditions (microclimate) during the training enables the participants to trust each
other and the trainer(s) what works for the best learning outcomes.
Depending on the situation of migrants and depending on the particularity of phenomenon of
diaspora, professionals recommend explicitly incorporate to practical trainings, guides, toolkits
such contents as a work with emotions and feelings of migrants. Migrants feel very strong and
very specific emotions and feelings: hope, fear, jealousy, hatred, anger, disgust, love, some kind
of inability, isolation, depression, hate, apathy, aggression and etc. Besides, they have emotional
needs because of some type of losses, some type of bereavement, some type of loneliness etc. The
main way of working with emotions of migrants – help them to understand, to unravel and transform
emotions. There are two types of working with emotions of migrants:
• Migrants who feel themselves as an equal part of new culture. They don’t accept status of
migrants;
• Migrants who don’t feel themselves as an equal part of new culture. They don’t feel belonging
to new culture.
These two groups of people experience different emotions and feelings. This is why this module
should play a particular role in every training designated to migrants in general as a social group
requiring exceptional attention in modern and mobile society of nowadays.
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4.2. Theoretical input
The module How to deal with emotions has a strong theoretical basement which works as starting
point to the following experience sharing, exchange and learning workshop. The theoretical issues
involves the overview of the basic theoretical approaches and discoveries on the emotions and its
role in social life of human being as well as society. Here below are the main theoretical elements of
the training model as follows:
1. Maslow’s hierarchy of needs. The first step to the analysis and discussion on the issues of
the emotional spectrum starts from an introduction to the Maslow’s hierarchy of needs. This is a
psychological theory which attempts to classify human “needs” in order of importance (ranging from
low to high importance). The lowest needs are the ones which are the most fundamental to life of
human being and the highest are the most aspirational ones. The hierarchy of needs is arranged
in a pyramid, once lower level needs are met you can move up to the next level. Here is a visual
presentation of this model:

Maslow’s hierarchy of needs 3

2. Emotions as discrete categories. The presentation of emotions as discrete categories should
start from interactive task involving the participants to list and categorise (describe) the emotions
according to their own experience and observations. Later on after doing this introductory exercise
the presentation on Emotions as discrete categories should go.
The social theorists focusing the attention of their research on the clearness (“extraction”) and
definition of the emotions have discovered that some emotions could be treated as basic and others
3

Source: http://en.wikipedia.org/wiki/Maslow%27s_hierarchy_of_needs
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as complex. The basic emotions could be claimed to be biologically fixed and therefore universal
to all humans and many animals as well. The complex emotions are then either refined versions of
basic emotions, culturally specific or idiosyncratic. Thus, it is a major issue to define which emotions
are basic and which are complex, however “ordinary people” without knowing theoretical rhetoric
quite perfectly define the feelings and emotional states through personal experience and a sense of
psycho-social intuition.
Though, the problem of consensus on the method by which basic emotions could be determined
persists the theorists and researchers can point to universals in recognizing facial expressions,
distinctive physiological symptoms or labels common to different languages. This could be equated
to the map, which perfectly serves for our needs though remaining quite imperfect and incomplete
tool of geographical information.

Managing emotions - Identifying feelings 4

In addition, it is indispensible to draw the attention of training participants to the physiology of
emotions, which are closely linked to arousal of physical reactions of the nervous system within the
body. The arousal and strength of physical reaction depends on particular emotion and feeling as
well as personal intensity of psycho-social meaning. Thus, emotions and feelings are also linked to
behavioural tendency, so called “learned behaviour”. The emotions are the various bodily feelings
associated with mood, temperament, personality, disposition, and motivation (emotions are often the
driving force behind the motivation) and also with hormones and neurotransmitters.
3. Facial expressions and emotions (P. Ekman).
This theoretical conception relating facial expressions to emotions and feelings was derived by
American psychologist Paul Ekman. The discoveries made by Paul Ekman remains very remarkable
and influential, still. The most practical side of this topic lies in applied nature of the content of this
4

Source: http://en.wikipedia.org/wiki/Emotion | http://batonrougecounseling.net/managing-emotions/
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theoretical conception incorporating it into practical exercise during the training.
An introduction to the discovery made by P. Ekman starts the interactive session on facial expressions
and emotions, involving the participants to go through the simulation of emotions personally and
participate in a collective observation as well as a reflection of it afterwards.

Emotional expressions on the face (anger, disgust, fear, sadness, surprise, happiness) 5

The exercise as a practical and individual performance plays a particular role for improvement of
identification and recognition skills of the emotions and feelings in human face. It works for the
improvement and deepening of the understanding of the emotional impacts on the human body and
physiology. The key element of the benefit of this task derives from conception that simulation effects
gives a extraordinary opportunity to learn for the personal change recognising the body reactions
influencing the emotional state of a personality. It means that simulation of positive emotions could
improve the emotional state of a personality.
Thus, the method of simulation of facial expressions serves for the purpose to get to the empathic
state of emotional condition. Knowing what I am feeling, knowing what is the impact of emotions or
feelings, knowing how I could manage my emotional state, helps me to figure out how to improve my
emotional state and feel myself much better. It is important to emphasise that not every healthy coping
strategy works the same for every emotional experience. One way is to manage these uncomfortable
and negative emotional experiences is by increasing the extent to which it come in contact with
positive and pleasurable experiences. Second way is to simulate the positive feelings and emotions.
There are a number of exercises an individual could get more positive effect in personal life. One
way is by scheduling positive emotions simulation into your day. The exercises called “Simulating of
positive emotions” should be repeated each day (minimum 20 minutes per day). The training should
involve an exercise session for creation and improvement of such kind of skills.
4. Drama performance. The drama methods enables the participants of the training to take part in
a personal story telling performance through playing drama. It is a particular opportunity enabling
individuals to participate in a role playing performance individually, peer to peer or in a group and
learn through sharing an experiences of own life to each other. It helps to come into closer relations
with each other through various episodes of life stories. Participation in a such kind of social event
5

Source: http://www.idrawdigital.com/2010/03/tutorial-facial-expressions/
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enhances a sense of self-esteem, enables to experience alternative possibilities and project future
perspectives.
Drama therapy is a well recognised method using various techniques of theatre playing, which
stimulates the deepening in self reflection, self-openness, promotes personal growth and emotional
health. The drama therapy could be implemented in various levels of performance starting from
one actor play of some short etudes and finishing with a full-fledged performance involving to the
performance a group of professional actors.
One of the most important issues to be kept in mind when organising a learning session (workshop)
through drama performance is that a trainer have to go through various drama exercises and seek
(reach) the involvement of participants in to the activities through giving a personal example on him/
her self, first.

Drama performance through personal example of the trainers

The main benefits of a drama performance consist of the following outcomes:
1. Overcoming the barriers of self presentation in public (enhancement of a self-esteem and
personal value);
2. Experience sharing and improvement or change of a personal attitudes and empathy;
3. Social and emotional learning through acting, performing, observing and reflecting;
4. Enhancing the sense of solidarity through acknowledgment of a similar experience;
5. Improvement of a self confidence through challenging personal attitudes and biases;
6. Improvement of social skills and competence enabling to share own experience and give a
hand help particularly to those people of the same destiny.
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4.3. How? Descriptions of the exercises
Before description of the training exercises it is important to draw the basic rules (recommendations)
for the training process:
1. Trainer, who is designated to lead the training have to be competent in relevant field of
training;
2. Trainer have to participate in the training on equal right together with all participants;
3. Optimal duration of one continuous session have to be up to 90 minutes, after which it is
recommended to do a break for 10 minutes, at least.
4. Room (audience) designated for the training ought to be separated from any possible
disturbances for the purpose to create emotionally safe and confident atmosphere;
5. Room in which the group sessions take place should to be comfortable, ventilated and welllighted.
6. Chairs for participants should be arranged in a circle or semicircle according to the nature of
the particular task;
Tools and equipment. Tools and equipment designated to be used during particular exercise should
be previewed and detailed for each task separately. The typical (recommended) tools and equipment
designated to the training are as follows:
1. Portable computer and multimedia device;
2. Computer speakers;
3. Writing board (flipchart) or equivalent and A1 format sheets of paper;
4. Multi-colored markers;
5. A4 format sheets of paper;
6. Colored felt tip pens and ordinary pens;
7. Adhesive tape.
NOTE. In some particular cases and accordance with group photo camera, video camera and
dictaphone could be used.
Group agreements. For purpose to create a really favorable conditions for the participants of training
particularly during the sessions on emotions the Group agreements are recommended. All together
(every votes for it) agreed statements should be written on an A1 sheet of paper and sticked (with
adhesive tape) up to the wall that everybody could see/check it again when the need arise. The
trainer organizes the task and plays the role of moderator and adviser, only. The rules or agreements
should be short and clear enough to remember and everybody committed to follow them.
Here below the recommended agreements are presented:
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1. Confidentiality;
2. Respect;
3. Openness;
4. Self involvement - active participation;
5. Speaking on my own name;
6. Right to pass;
7. Nonjudgmental approach;
8. Acceptance;
9. Sensitivity to diversity;
10. Have a good time.

Group agreements on the flipchart 6

The first training session on How to deal with emotions should start from so called “Icebreakers”.

“Icebreaking” exercises

The “Icebreakers” serves for creation of a favourable atmosphere within the group and prepare the
participants to emotional involvement into interactive exercises of the training. go further to training.
Here below are main 4 interactive exercises designated for fulfilment of the module How to deal with
emotions. The detailed description of every exercise is presented in Annex 1.
Exercise 1. “Express your feelings or emotions”. This is an exercise where you first compile a
list of feelings or emotions. Examples are: feelings: scared, embarrassed, giggly, ecstatic, serene,
blissful, paranoid, fearful, danger, hate, love, amorous, sexy, etc. Emotions: anger, disgust, fear,
happiness, sadness, surprise. You may of course, use whatever occurs to you. Then a trainer tosses
6

Source: http://www.woodlandyouth.org/formembers
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participants at them fairly quickly, giving them new one’s every 5 or 10 seconds. Participants must
allow each new feeling or emotion in and express it truly, without faking it and without indicating. Allow
each feeling or emotion to “over take” participants. They should feel different feelings, emotions, and
express it without sound, words and movement. Participants should use just facial expressions.
Trainer could help express feelings or emotions by the demonstration.
Exercise 2. “Video Letter”. A video letter is a communication tool allowing people to connect
with friends, communities, families, etc. around the world. A video letter is a communication tool
allowing migrants to connect with friends, communities, families, etc. as well. Video letters can take
the form of a “postcard”– small video snapshots intended to be sent from one person to another,
or to advocate for a particular issue (saying goodbye, apology, communication, thanks, confession,
etc.). Video letter provides a simple, but powerful, framework for self-representation and for selfexpression. Video Letter is a tool which harnesses the best of technology to enhance the process
and progress of client. Creation of Video Letter consists of recording and viewing training sessions
to provide vivid, real-life, present-moment feedback to clients to help them understand feelings,
emotions, express it, share it and dimensions of themselves otherwise hard to access.
Exercise 3. Social Drama: Theater for Social action.
Drama therapy is a well recognised method using various techniques of theatre playing, which
stimulates the deepening in self reflection, self-openness, promotes personal growth and emotional
health. The drama therapy could be implemented in various levels of performance starting from
one actor play of some short etudes and finishing with a full-fledged performance involving to the
performance a group of professional actors.
One of the most important issues to be kept in mind when organising a learning session (workshop)
through drama performance is that a trainer have to go through various drama exercises and seek
(reach) the involvement of participants in to the activities through giving a personal example on him/
her self, first.
Exercise 4. Dialog exercise. “I tell your story – you tell the mine (Write and Tell)”.
Participants Narrative-Dialog is a story that revolves around the movement or emigration of one
person or family from one place to another. Usually there is more to the narrative than simply the
issue of emigration. A migration narrative focuses on family life, homeland, important facts of personal
life, autobiography, narrative focuses on what were them thoughts, dreams or hopes for while they
moved and make decisions about a new life in a new place.

Exercise 1. “Express your feelings or emotions”
Theoretical background: Emotional simulation method which serves for the purpose to get to
empathic state of emotional condition. Knowing what you are feeling, knowing what impact of emotions
or feelings are, knowing how you could manage your emotional state, helps you figure out how to
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make yourself feel better. Not every healthy coping strategy works the same for every emotional
experience . One way to manage these uncomfortable and negative emotional experiences is by
increasing the extent with which you come in contact with positive and pleasurable experiences.
Second way is simulate positive feelings and emotions. There are a number of exercises you can
get more positive in your life. One way is by scheduling positive emotions simulation into your day.
Mentioned exercises “Simulating of positive emotions” should be repeating each day (minimum 20
minutes per day).
Purpose: this exercise is essential for improvement of identification skills of feelings and emotions,
improvement of expression of it in the best way, for understanding emotional impacts and for
supporting participants change them emotional state simulating positive emotions.
Description: This is an exercise where you first compile a list of feelings or emotions. Examples
are: feelings: scared, embarrassed, giggly, ecstatic, serene, blissful, paranoid, fearful, danger, hate,
love, amorous, sexy, etc. Emotions: anger, disgust, fear, happiness, sadness, surprise. You may of
course, use whatever occurs to you. Then a trainer tosses participants at them fairly quickly, giving
them new one’s every 5 or 10 seconds. Participants must allow each new feeling or emotion in and
express it truly, without faking it and without indicating. Allow each feeling or emotion to “over take”
participants. They should feel different feelings, emotions, and express it without sound, words and
movement. Participants should use just facial expressions. Trainer could help express feelings or
emotions by the demonstration. For example, look at the pictures below:

Facial Expressions 7

Step1: Trainer demonstrates or shows different feelings or emotions and participants should identify
it;
7

A happiness, B surprise, C disgust, D sadness, E fear, F anger.
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Step 2: Trainer demonstrates or shows different feelings or emotions and participants should repeat
after him;
Step 3: Participants simulate emotions or feelings and analyse them emotional state (1 expression
lasts up to 30 s). Trainer motivates participants this part of exercise do every day simulating and
stimulating positive emotions. Look at the positive emotions below:

Facial expression of positive emotions 8

Questions for reflection:
1. What did you feel during demonstration of emotions or feelings?
2. What did you feel during expressing of emotions or feelings?
3. How and when your mood varied from emotion to emotion? What do you think, what it does
mean and how we could use it in our life?
4. What emotions were more difficult to identify and what easier? What do you think why?
5. What emotions were more difficult to express and what easier? What do you think why?
Exercise expressing a whole range of different emotions. Each emotion should be repeated until
the trainer is satisfied that the participant has got it. Exercise negative emotions also. Use any list
of emotions, but at least do ones like:
 Happiness;
 Surprise;
 Disgust;
 Sadness;
 Fear;
 Anger;
 Apathy;
 Shame;
8

A happiness, B surprise.
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 Grief;
 Resentment;
 Conservatism;
 Friendly;
 Curious;
 Enthusiastic.

Test:
Use participant’s facial expression testing to test the person’s ability to freely express: happiness,
surprise, disgust, sadness, fear, anger, etc. and any other emotions that they might have blocks
on expressing. On anything that doesn’t test positively, use any available technique to work on
it. Dialogue about it, re-experience incidents, do polarity integration, etc. Or simply exercise the
emotion, get them to do it and coach them to express it more fully.
Materials and equipment:
 List of emotions or feelings;
 Photos of feelings or emotions;
 Trainer who’ll demonstrate facial expressions;
 Handouts.

Exercise 2. “Video Letter”.
Theoretical background: This method gives an opportunity to go through the conscious reflection
and story telling with the help of video equipment. It helps communicate more deep with others, this
method could be using for healing traumas related with migration effects. Every participant has a
great opportunity to watch him/her self as well other participants sharing some kind of very personal
experience. This exercise creates particular conditions for personal Catharsis (the expression and
discharge of repressed emotions and ideas). Look at the illustrations of Video Letters below:
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Illustrations of Video Letters

What is Video Letter?
A video letter is a communication tool allowing people to connect with friends, communities, families,
etc. around the world. A video letter is a communication tool allowing migrants to connect with
friends, communities, families, etc. as well. Video letters can take the form of a “postcard”– small
video snapshots intended to be sent from one person to another, or to advocate for a particular issue
(saying goodbye, apology, communication, thanks, confession, etc.). Video letter provides a simple,
but powerful, framework for self-representation and for self-expression. Video Letter is a tool which
harnesses the best of technology to enhance the process and progress of client. Creation of Video
Letter consists of recording and viewing training sessions to provide vivid, real-life, present-moment
feedback to clients to help them understand feelings, emotions, express it, share it and dimensions
of themselves otherwise hard to access.
How Video Letter as communication tool is different from traditional talk face to face?
The strength of video Letter is that it rests on working with literal, immediate images. Images are
much more powerful than words, they hold much more information than words, and convey that
information at a much more rapid pace. It is more influential than ordinary speaking as involves
direct and conditional engagement of personality to the process of the task. Beside, exchanging
Video Letters, communication opened up and led to healing for the whole relationships. Some say it
can be healing to write letters that are never sent, including letters to those who are no longer living.
Do you have a painful memory that you’d like to let go of? Person could prepare Video Letter to
the people him/her associates them painful memory with, and see what changes.Participant Video
Letter project roles.
Video Letter project roles may include activities titles such as researcher, Video Letter writer,
storyboard artist, set designer, camera operator, sound, and actor. Activities, roles be combined and
assigned to one person.
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Researcher - responsible for finding, analyzing, and compiling the topic necessary for the Video
Letter. It is strongly recommended use Video Letter topic related migration experience. Research
may include, but is not limited to the following: interviews, narratives, photos, music, etc. All research
should be conducted using personal memories, diaries, experience, events, and facts concerning
migration. Depending on the size of the Video Letter, the Researcher may also assume the role of
Video Letter script writer.
Script Writer - The Script Writer provides the exact wording, the script, to be used for the Video
Letter.
Storyboard Artist - The role of the Storyboard Artist is to create the scenes for the Video Letter
production on paper. The artist will sketch every scene in proper, numbered order before any filming
takes place. A storyboard template is used for showing production details, such as camera angles,
lighting. Storyboarding is an important pre-production planning task, however, at times, a great idea
will arise during recording which will cause storyboards, scripts, etc. to be necessarily modified.
Set Designer - The Set Designer establishes the environment for each scene prior to the start of
recording of Video Letter. This may include simply organizing the props on the set, or finding the
necessary resources needed to create the scene. The Set Designer is responsible for gathering
props, costumes, and setting the stage design.
Camera Operator - The Camera Operator is in charge of the equipment during the shoot. The camera
operator is responsible for recording. Participant works face to face with video camera.
Sound – participant may wish to choose sound “clips” for the Video Letter.
Actors - This is a role in which each participant (migrant) is able to participate.
Trainer should be sure the exact activities for participant is clear before he/she begins to plan Video
Letter. Trainer trains the participant work on Video Letter, work with camera alone, because of
confidentiality, confidence, deeper openness, honesty. The author prepares Video letter him/her
selves alone. It is recommended to do an analysis of Video Letter, a particular emphasis on the
volunteers, in the group reflection afterwards.
What are functions of Video Letter?
 An example;
 Catharsis (the expression and discharge of repressed emotions and ideas);
 Important message;
 Migration traumas healing;
 Acceptable and accessible communication;
 Stimulation of personal change;
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 Stimulation of behavioral attitudes;
 To inspire migrants to reflect about themselves, their communities, cultural background,
national identity, family background;
 To provide the media tools to share their stories and raise awareness about their communities,
cultural identities, national identities, genealogical identity;
 To open up communication and understanding between others where physical and direct
dialogue is difficult or impossible;
 To empower migrants to become encourage social change, and proud of themselves.
What are the main rules of Video Letter?
The main rules for creation of Video Letter are presented below:

Rules of Video Letter

Description:
How does Video Letter work? Instructions step by step
1. First, based on trainer understanding of participants. Trainer suggests a particular issue for
a discussion to be video recorded. Trainer invites participants remember important persons
and possible or imaginable dialogues with them which could happen but never did.
2. Trainer presents Video Letter technique;
3. Trainer explains the planning and the process of self recording;
4. Participant prepare self recording plan (up to 15 minutes);
5. Participant record Video Letter (up to 2 minutes);
6. Watching session of Video Letters;
7. Group reflection.
Questions for reflection:
1. What did you feel during recording of Video Letter and during the watching of Video Letter?
2. How and when your mood varied from emotion to emotion? What do you think, what Video
Letter does mean and how we could use it in our life?
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3. What were more difficult do in the process of recording? What do you think why?
Materials and equipment:
 Video camera;
 Multimedia;
 Computer;
 Screen;
 Paper and pencil;
 Handouts;
 Movie “Video Letters from Prison”
Exercise 3. Social Drama: Theater for Social action

Social performance “The Life of Emotions”

Theoretical background:
Social drama is as a:
 Social intervention;
 Social – Emotional Learning;
 Drama is as knowledge and drama is for knowledge.
 Drama helps to get in own emotional situation and observe it from different perspectives.
 Social drama gives a chance to play on social roles and relations and helps to recover it.
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An Example of Social Drama process

There are 3 Social Drama methodologies:
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Description:
Imagine it…
An example 1st of Social Drama structure:
 Imagine negative migrant reality;
 Imagine ideal migrant reality;
 Imagine transition from negative to positive migrant reality;
 Improvisation scene;
 Scene of disruption played together with trainer in particular role.
 Reflection in action;
 Share your experience of individual Social Drama performance.
An example 2nd of Social Drama structure:
 Remember situation when you felt strongest feelings/emotions as migrant;
 Share your story in the group (those they are able present in public);
 Trainer divides participants in to working groups;
 Participants working with selected story;
 Participants prepare story improvisation for performance;
 Watching session;
 Group reflection.
An example 3rd of Social Drama structure:
 Trainer invites participants remember emotional strongest situations and negative emotional
responses to them;
 Participants tell the stories (those they are able present in public);
 Trainer makes a selection of strongest stories and presents it by drama to participants;
 Watching session of performances;
 Participants reflect them own responses to presented performances;
 Participants with trainer model positive responses to particular situations concerning migration
and repeat social drama session step by step.
Sessions could be recording as an option.
Questions for reflection:
1. What did you find about yourselves?
2. What did you feel watching played your personal story concerning migration?
3. What would you change in your story if you could to?
4. How and when your mood varied from emotion to emotion? What do you think what does open/
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tell this message for you?
5. What were responses of you to this exercise? What was response of your body, emotions, mind,
spirit, etc.?
Materials and equipment:
 Masks of Emotions;
 Multimedia;
 Computer;
 Screen;
 Paper and pencil;
 Handouts.

Exercise 4. Dialog exercise. “I tell your story – you tell the mine (Write and Tell)”
Theoretical background: Mixed Written and Verbal emotional expression techniques are an
evidence-based therapeutic tool for the processing of traumatic life events, analysing and solving
actual situations according migration topic. It could be helpful tool working with migrant seniors.
Narrative-based exercises may serve as an emotional expression tool. Written and verbal emotional
expression process enhances consciousness levels and we can enhance consciousness levels
by building on a traditional writing and speaking instructions. This helps individuals participate in
written and verbal emotional expression, and the degree to which we can enhance consciousness in
expressive writing and speaking. Besides verbal communication is one of the most important needs
of senior and migrants as well because of cultural differences, effects, social isolation, and cultural
shocks. Participants have a great opportunity communicate with people the same destiny, cultural
context, etc. Most of them hadn’t possibility reflect experience of migrant, express thoughts, emotions
according migration, share experience of migration among peers. So, the main characteristic of this
technique is narrative through dialog. Each participant is a narrator and listener in the same time,
because them work in pairs. Trainer has instructions of the writing and storytelling exercise to instruct
individuals how to exercise emotional expression in their writing and speaking. Trainer can facilitates
participants’ openness about their thoughts, emotions and experiences in a non-judgmental manner
and with an awareness characterized by intellectual curiosity.
Description:
Participants Narrative-Dialog is a story that revolves around the movement or emigration of one
person or family from one place to another. Usually there is more to the narrative than simply the
issue of emigration. A migration narrative focuses on family life, homeland, important facts of personal
life, autobiography, narrative focuses on what were them thoughts, dreams or hopes for while they
moved and make decisions about a new life in a new place.
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Instructions for partner how create narrative:
 Preparation of written interview template (key questions). It is strongly recommended include
specific questions during the interview about the person involved. Were he/she was afraid to migrate?
What did they think about a new life or fearful of an unfamiliar place and perhaps language? Why
did they emigrate? What was life before migration? Keep in mind that the story should be about
a personal experience not only about migration. Trainer could offer basic (key) questions using
basic formula: “…tell me about…” Basic questions for interview (story about family history, lifetime
changes, family life, career, travel/vacation, personal life, etc.9) (up to 10 minutes per person);
 Interviewing (up to 10 minutes per person);
 Preparation of story description. Sharing final copy with partner (up to10 minutes per person);
 Storytelling session: Verbal presentation “The Biography of my colleague” (up to 5 minutes per
person);
 Group reflection.
Questions for reflection:
1. How did you feel telling your story?
2. How did you feel listening partner’s story?
3. How did you feel listening personal story told by your partner?
4. How and when your mood varied from emotion to emotion?
5. How did you feel telling partner’s story?
6. What did you find about yourself?
7. What did you learn from this exercise?
8. How are you going exploit this experience in your life?

Materials and equipment:
 Paper and pencil;
 Handouts.

4.4. Experiences with this module
Instead of conclusion. Emotional Analysis is a useful for understanding our own strong emotions,
as well as those of others. It helps us to see whether the emotions we’re experiencing are alerting
us to important information or whether they are incorrectly founded or an over-reaction to the
circumstances. Emotional analysis is cognitive tool.
This a emotional analysis we could divide to five thinking steps;
• Feel emotions - let feel to yourself negative and positive emotions;
• Relax - one you feel the emotion, you need to let it pass so you can think clearly and
9

Oral history questions. (Adapted from http://genealogy.about.com/cs/oralhistory/ht/interview.htm)
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objectively. You should remember that you could be calm and rational in the process of
feeling of emotions;
• Recognize emotion – you should understand what emotion you feel;
• Identify all impacts for emotion and all impacts of emotion – analyse all reasons why do
you feel it and what do happen when you feel it;
• Take action appropriately – manage your emotion, change your reactions to situations, to
interactions, and change expression of your emotions.
While acting immediately on strong emotion can often leave us looking foolish, emotion should not
be discounted. While strong emotion can cause us to make mistakes, it can also act as an early
warning system, alerting us to threats in our environment long before we could rationally understand
what’s going on.
Emotional Analysis helps us to understand the information content of our emotions, it helps as defeat
negative reactions to emotions, it helps as understand important information about as, it helps as to
understand important information that we need to recognize and act on.
Very often we think that emotions are bed, but emotions include intellectual conceptions as well;
emotions include negative and positive characteristics as well. That is why we could work with our
emotions using various cognitive techniques. We know that all emotions have a power influence to
social relationships, achievements, results, etc. Emotions prepare us to react to a situation much
more quickly than we could if we had to carefully think each situation through.

Helpful
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Suggestions:
1. Do not trust the “easy ways”!
2. Do it yourself!
3. Give the best you can!
4. Hurry slowly!
5. Keep going/doing no matter what!
Trainer reflection and good practices. The feedback on the training came afterwards of every
training session through a method of collective reflection and evaluation. The participants have
expressed a very positive feedback on trainer personality and training content as well. The given
suggestions where possible were applied to the following training sessions. One of the brightest insights
expressed (agreed) by the most the participants was a successful example of a intergenerational
dialog (communication) as trainers of the module where relatively young.
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5. BIOGRAPHIC LEARNING
Training module led by Finish partners
5.1. What and why? Description of the module
The possibility to experience your own life as a harmonious whole to at least a certain degree and
to take care of oneself are central issues in our modern fragmented and uncertain world. “Who
am I?”, “Where do I come from?” and “What kind of social and cultural community do I belong
to?” are questions we ask ourselves when considering “selfhood” or “identity”. One’s identity or
selfhood – to be oneself – is an experience about being the same person throughout one’s life
despite the human changes of aging, illness, relocation, etc. However, at the same time identity is
also a slow constructive process of becoming a changed person precisely because of this human
metamorphosis. Thus we can say, that answering the question of “who am I?” is achieved through a
continuous human process where we “dance” in the middle of an intrinsic conflict between being the
same on one hand and changing on the other. Whether this occurs consciously or unconsciously,
every person begins to shape their identity, starting in childhood and continuing into old age.
Both individual and cultural identities are built up through meaningful historical and social relationships
with others during a person’s lifetime. In the postmodern world people may feel overwhelmed during
different periods of their life by too many personal changes and/or influences from our globalized
world (the media, difficult societal circumstances, changes expectations, etc.). People can become
(e)migrants for different reasons, and their circumstances in a new place of residence can vary a lot
from each other. One of the essential questions for anyone in these circumstances is if the change
is by choice or if it caused by forced conditions.
The basic working forms are
- Group discussions
- Individual interviews
- Group project organised by the teachers
5.2. Theoretical input
Theoretical basis
The workshop is suitable for elderly people (over 50), especially those who have lost their homes
or those who have been transferred or expelled once or many times in their lives. Sometimes these
people have very few, if any possessions that remind them of the past; only memories have survived,
and maybe some old photos. Life stories may be fragmented, or individuals may not want to remember
them. Gently suggesting participation in memory/recollection activities within supportive groups and
a nurturing environment helps ensure the inner healing of the individual and their integration into
different external communities, i.e., groups who share similar backgrounds and the broader national
community.
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Such activities strengthen people twofold internally at the individual level and externally at the level
of community.
Senior Migrants have been selected to be the target group in the UPS-project. What is their position
in the communities where they live today? Do they have a respectful place in any social group,
where people listen to their life-stories and experiences about the past and present? Are these
senior people actively participating in their own lives? What kind of importance do their memories
have today? Can these individuals discuss their past or is it a secret, they can’t tell or show anyone?
Have some agreed that the only way to survive is to forget the past? Questions about one’s selfhood
and identity, become important to service providers when trying to inspire a sense of belonging and
community and in reasoning for the creation of a space to share their experiences and memories.
We think that autobiographic story-telling is a solution to healing and rebuilding one’s identity.
It is an approach that could provide answers to the questions above and revitalize feelings and
understandings of one’s experiences. This is possible in social and cultural encounters, which support
the coherence of the self-image. The narrative identity is a story, told by the person him/herself about
who he or she is, where he/she comes from, etc. By sharing one’s personal life with other people,
these senior citizens attain a deeper understanding of themselves and possibly also the acceptance
of emotions regarding memories of their life as part of a healing process leading to self-awareness
and revitalization. Different circumstances bring about different kinds of life-stories, even for the
same person. In addition, the tone of stories may vary changing the memory a lot. Regardless, we
have a personal script; a sort of basic story to our life. We repeat it, and make variations about it
depending on our mood and social contexts. The content of life-experiences (has a person lived in a
rich or poor home, has life been happy or unhappy etc.) seems not to be as important as the tone of
experiences: what kind of meanings and emotions the person gives to them. Usually, a self-alienated
person does not have any clear life-story or specific parts of it to be told. In these cases the support
of others will be needed. A forgotten or forbidden life can be recalled in a supportive environment
provided by creative reminiscence groups.
Self-narrations are neither only pure facts about one’s personal or common history nor fictional
stories. They are both. By telling our life or fragments of it we intertwine events that really happened
with wishes and fears, as well as stories told by other people about the past. Actually, it is not
essential if self-narratives are true or not in any historical sense. Rather the issue is to find out what
experiences are important to that person. In this sense, the autobiographic story can be understood
as a performance and true as such. Of course, information about family life from childhood or
photographs from family albums can change one’s interpretation about one’s own life. Although we
have a natural tendency towards self-narration, different cultures maintain different expectations of
how much to tell and how to tell it.
In addition to the individual meaning the stories give a person, the sharing process of stories and
corresponding material can produce a deeper understanding of the culture and history shared by
group participants. Within these groups, we find shared, collective memories.
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Galja proudly presents the pillow to Veera
5.3. How? Descriptions of the exercises
Overall view: Presenting the idea of “memory pillows”
The creative method of the Finnish module was developed for Ingrian senior migrants living in
Finland, as well as those residing in senior houses (rest homes and nursing homes?) in the Ingrian
area around St Petersburg. However, this method for memory reminiscence is easily applicable to
different groups of people despite their age, education, etc. The method is ideally implemented for
groups of seniors working together with caretakers. Personnel and caretakers could also provide
examples of their own by sharing experiences and making a visible artifact of their lives. By sharing
their work, the staff gives seniors an example to refer to when designing their own project.
This UPS workshop is most suitable for elderly people over 50, especially those who have lost
their homes and those who have been transferred or expelled once or many times in their lives.
Sometimes these people have very few, if any possessions that remind them of the past; only
memories have survived, and maybe some old photos. As told in the theoretical segment, individual
life stories may be fragmented, or individuals may not want to remember them. Gently suggesting
participation in memory/recollection activities within supportive groups and a nurturing environment
helps ensure inner healing and integration into different external communities, i.e., groups who share
similar backgrounds and the broader national community.
In the adaptation for UPS – migrant people every participant will make her/his own “memory pillow”.
There are also other techniques and materials besides “memory pillows” made of fabrics like clay,
photo collages, etc. Making “memory pillows” requires a rather large amount of equipment. Participants
also have to prepare themselves in advance. For example, they must select which photos to take
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with them to the workshop. The phases of the project require organizers and participants to make
time for planning, assembling and discussion. All phases of the project must be completed during the
two day workshop. Anyway it will have the following phases:
- Individual preparation for the workshop (select some important photos, pick out pieces of their
own fabrics, buttons, ribbons, etc. to take with them to the workshop)
- Introductions- presenting the participants, the idea of the workshop and the tools and materials
- Interviewing, telling and recording the life stories behind the pictures
- Presenting the materials: photos, pictures, letters, etc.
- Choosing the materials to be used
- Scanning the materials, handling the pictures
- Designing the collages
- Printing the collages on special transfer paper
- Ironing the collages on textile
- Choosing the tissues, ribbons, etc. to be used
 Cutting the tissues
 Sewing the collage and the tissues to one unit- the pillow case
 Review and discussion-looking at the readymade objects, and discussion around them.
Teaching and learning steps
Basic information material in a compact form in the participants´ own language is given to the
workshop participants in advance.
A short overview of the workshop phases and procedures is given to the participants in the beginning
of the workshop.
Results of the former workshops are shown to the participants during the first session.
Methods and working forms
The leader and the assistants of the workshop work in close and continuing contact with the
participants. They help with the practical phases. The interviews can be 1) a general discussion all
together and 2) personal interviews with each participant. Writing the interviews down in literal form
(is not necessary immediately during the workshop). The interviewers need good communication
skills.
To make the “memory pillows” does not need computer skills. The leader and the assistants of the workshop
help and take care of it – of course computer skills are an asset. Sewing and some handicraft skills help a lot,
but are not absolutely necessary – they can be taught, or the people who cannot sew can be helped by others.
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Didactic modules / training materials
A short presentation of the module. DVD-presentation of the previous workshops. Photo albums of
the previous workshops.
Opening the module
- The leader of the workshop introduces the general idea of the workshop
A short review has to be given on paper to the participants in advance
Pictures can be shown about former workshops and their results
- Informing participants about materials needed for the workshop and the time-table
- Interviewing, telling and recording the life stories
Writing down the parts of the life-stories which can be used in future exhibitions
- Reviewing the personal materials and choosing the ones to be used
- Scanning the pictures on computer, designing the collages
- Transferring the collages on transfer paper as mirror pictures, ironing the pictures on textile
- Choosing the textiles and other materials to be used for the pillows, sewing them and the central
collage pictures together
- Joining the pillows and the life stories together
- Reviewing the results, discussion, feedback
Intention
As told at the beginning, the idea of using life-stories to revitalize creative memory is to help the
participants to recall, memorize and work out their life-stories in order to integrate oneself in his/her
past and present.
Making something concrete about one´s own life stories and memories, which is especially important
in cases where the person has been moved or expelled once or many times from the original
homestead, and personal items do not exist or are very few (maybe photos).
Possibility to give one´s life-story in a compact form to relatives or friends, or just keep it for
oneself.
Working materials and mediums
- Dictaphone for recording interviews
- Computer with photo handling and collage making programs
- Scanner
- Printer
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- Copy paper
- Transfer paper
- White cotton cloth (preferably old, used, washed) for printing the collages
- Different colored pieces of cloth, biggest 60 x 60 cam, but small ones can be used, too
- Ribbons, laces, buttons
- Iron and ironing surface
- Basic sewing tools: needles, pins, measuring tape, threads, scissors
- Sewing machine
Completion of the seminar module, evaluation, feedback
- Reviewing the results, feedback
- Possible later activities: Making exhibitions of the results. Planning future activities.
Information material
- A short review of the workshop on paper for every participant
- Information about the workshop for the media

Everybody scanning, designing, printing photos and transferring on memorial pillows.
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5.4. Experiences with this module
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6. RECIPROCAL MAIEUTIC APPROACH
Training module led by Italian partners
6.1. What and why? Description of the module

The module aims to provide guidelines on the use and application of Danilo Dolci’s Reciprocal
Maieutic Approach (thereafter known as RMA), as a grass-roots conscience raising educational
approach focusing on the valorisation of creativity and talent of people. The module introduce
participants to ethical, moral, and effective life skills based on RMA, with emphasis on how RMA is
a key component to encourage the group process and to engage people in active citizenship and
participation in society.

RMA as bottom up approach for community development
RMA was originally developed by Danilo Dolci, the so called “Gandhi of Sicily”. A most interesting
aspect of Dolci’s endeavors has been the emphasis on integrating community development with
education. Throughout his whole life, Danilo Dolci worked closely to the people and dedicated his
life to cooperate with the poverty-stricken people and mafia-ridden community of Sicily. He believed
that resources for development exist and must be evoked in the people themselves.
He was looking for a method to make people aware of their own power and possibilities in a democratic
and nonviolent way. He called this research “maieutic”, taking this term from the philosophical
structures, and integrating it in a social, educational and civil practice.
RMA constitutes an important characteristic of his social and educational work: rather than spreading
ready-made truths, he believes that no real change can abstract from the involvement and the active
participation of the people concerned. By generating in people the awareness of how to identify their
own problems and plan solutions in a cooperative way, RMA promotes a participative organisational
model based on the direct involvement of the beneficiaries in the strategic planning of projects and
services.
Danilo Dolci gathered peasants, fishers, scientists, intellectuals, young people, social activists in
his RMA workshops. Thousands and thousands of people, thanks to his engagement, have slowly
learned to listen and to express themselves, to think critically and to work in a group in order to find
possible elements of change. Little by little, year by year, lots of democratic experiences of bottomup planning have given their contribution to deeply change West Sicily.
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6.2. Theoretical input
The Reciprocal Maieutic Approach (RMA) is a dialectic method of inquiry and “popular self-analysis”
for empowerment of communities and individuals and it can be defined as a “process of collective
exploration that takes, as a departure point, the experience and the intuition of individuals” (Dolci,
1996). The RMA was developed by Danilo Dolci from the Socratic concept of Maieutic. It derives
from the ancient Greek “μαιευτικός”, pertaining to midwifery: every act of educating is like giving birth
to the full potential of the learner who wants to learn, as a mother wants her child to emerge from her.
Socratic maieutics compares the philosopher as a “midwife of knowledge” that does not fill the mind
of the learner with information but helps him/her to reach the light, by using dialogue as a dialectic
instrument to reach out the truth. What differentiates both concepts is the fact that Socrates’ Maieutics
was unidirectional, while for Danilo Dolci the concept of knowledge comes from experience and a
reciprocal relationship is necessary.
Beginning from this and inspired by other great thinkers and people in action (such us Gandhi,
Freire, Capitini, Chomsky, Moren, Galtung), Dolci developed the RMA, that he started to use in the
villages of Partinico and Trappeto, fighting for poor people’s rights and against mafia.
The RMA is strongly connected with the concept of “nonviolent communication” (Rosemberg, 2001)
and can be also described as a group communication strategy (Habermas, 1986) that enables all the
elements in the group to express freely ideas and opinions and develop a final common plan in order
to make a change in the individual and collective social, political, economic sphere (Mangano, 1992).
Principles and characteristics
Danilo Dolci’s RMA is based on the sharing process of questioning, answering, exploring and creating
together. This attitude of unconditional acceptance helps to create an atmosphere of openness and
safety. In this atmosphere individuals are able to articulate their hopes, goals and dreams and learn
how to know themselves more deeply by fully valorizing everyone’s contribution.
Principles
- Dialogue as a tool for reciprocal research and active participation.
- Each person has an inner knowledge that comes from experience.
- Knowledge is dynamic and in constant evolution and it should be built within a group.
- Everybody being in connection inside a group can be an element of change.
- Being non-judgmental.
Characteristics
- To ask questions in order to draw out of people knowledge.
- Emphasis on the individual and group experience.
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- Deep grassroots analysis to identify real needs/problems in a cooperative way.
- Active participation.
- Integrate theory and praxis, by developing perspectives on where we want to go.
- Building complex images of reality through the plurality of points of view and everyone’s
contribution.
- Planning projects based on shared responsibilities instead of imposing solutions.
Planting questions enables answers to grow
In the RMA process, to educate is intended in the classical meaning of the word, that is e-ducere,
to take out. The maieutic workshop needs everybody to question and uncover themselves in front
of the others, and with the others to start a common research path of analysis, testing and creative
co-education.
RMA highlights the importance of reciprocal communication as a tool to boost people’s capacity to
analyze deeper the reality and research all together. The ultimate goal is not to understand some
“true meaning”, but rather to verify how meanings “resonate” in many ways to different people and,
more importantly, to reconstruct them through an shared experiential process of reciprocal discovery
and respect.
Gradually through dialogue, a sense of group emerges as a process in which the participant learns
that the group is an organism in which one can be valued as a person and participate in forming
a democratic society. The educational process happens in two senses: the real discussions that
happen and that might have concrete results and the development of competences through the
discussions and group meetings.
In this sense, RMA fosters the development of everybody’s potential to discover, it creates and
pushes for essential confrontations and encounters in order to analyze, imagine and experiment the
capacity to change the reality and act nonviolently.
The learning achievements
The RMA module has been designed to achieve specific learning objectives for the senior migrants
in order to meet their need to face global challenges and interact in a multicultural society. By
generating in participants the awareness of how to identify their own problems and plan possible
solutions in a cooperative way, RMA is an approach of skills development in communication, problem
analysis, conflict transformation, strategic planning and which encourages individuals to take active
part in a democratic and constructive approach to social and working life.
Danilo Dolci’s RMA gives an innovative added value to the adult educational field. RMA aims at
encouraging the inner construction of learning, focusing on the need of “personal research” and the
need of “social interaction” as fundamental and innate vocations of every human being.

63

The maieutical process starts from a learning process that allows the people involved to participate,
to learn from each other, and co-plan projects that starts from the bottom. The learning achievements
reached in the different national contexts demonstrate a growth in the acquisition of “cultural
awareness and expression” and “social and civic” competences, indeed typical features of the RMA.
6.3. How? Descriptions of the exercises
This paragraph describes the key processes for designing and conducting an RMA workshop,
including step by step guidelines on how to use RMA as an educational approach and some practical
examples.
RMA step by step
The context
- Maximum number of participants suggested is 20, minimum 10.
- There is one RMA coordinator for each session.
- Maximum duration suggested is 3 hours.
- Participants sit in a circle so everyone has the same distance from the centre and can look each
other in the eyes. Space is the metaphor for power sharing, equality, communication, democratic
expression.
- It’s useful to have a flipchart or a notebook to write down the diverse interventions and to record the
outcomes of the session.
- Warm, bright and comfortable environment. A close connection with nature is very helpful.
The RMA coordinator
- The RMA coordinator is an expert in the art of questioning. He is not a leader, but a “midwife”.
- Within a workshop, an RMA coordinator does not transfer content from one mind to another, but
he/she creates conditions in which each person can learn how to express him/herself and research
individually and in groups.
- The responsibility of an RMA coordinator is to goad and motivate learners in order to question
and make them questioning themselves.
Preparation to the RMA workshop
- It is important to get to know the group first, how well they know each other, what are the priorities
or main needs, what the group expects and desires to learn.
- It is advisable for everyone to make a priori preparation (by reading documents, researching,
bringing articles, lyrics, pictures etc.).
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- The subject matter that participants discuss is decided before the session, as it is necessary that
everybody agree on the theme.
The RMA workshop
- In the first meeting, it’s important that participants introduce themselves in a personal way or by
presenting their personal dream.
- The RMA coordinator introduces the issue or a “good question”.
- The workshop should begin as a process of dialectical inquiry that should be easy and based on a
democratic open structure.
- It’s not necessary to previously present the RMA theoretical framework.
- The RMA coordinator harmonizes the group discussion in order to allow each participant to have
the proper amount of time during each session, so that each one can express her/himself on the
issue and according to her/his own style and personality.
- It is important to always put emphasis on real needs, interests, desires and dreams first, in order to
understand new, yet sometimes obscure relations, and learn how to consider other options.
- During the session, participants ask when they want to speak, creating an order that should be
respected. It is good practice for all participants to express their opinion on the subject matter as it
then calls for the individual responsibility that each of us should have in our own lives.
- It is important that everybody listens actively to each other’s voice.
- The coordinator should educate the group how to listen to its own inner breath, just like a midwife
does with women during childbirth by giving the group the right rhythm in order to give space to
reciprocal confrontation and to shape a new action-idea.
- During the workshop, the RMA coordinator works to follow the course of the discussion closely in
order to reformulate more targeted questions in response to participant comments.
- The RMA coordinator tries with other participants to connect observations, to emphasize convergence
points and help to interpret what starts to emerge.
- The coordinator might also invite to speak those participants who are silent, giving them the
possibility to accept or refuse the invitation.
- When possible, the RMA coordinator may also ask a powerful follow-up question. This would
be a question that builds and connects what participants have already said. In addition, follow up
questions may help highlight or clarify something that has been said.
- The questionings coming from the initial questions are of fundamental importance in order to reach
a deeper level in the process of reciprocal research.
- However, it is up to the RMA coordinator to allow and even inspire moments of silence where
people are not pressed to give necessarily some kind of answer, but rather to silently reflect on what
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they have just heard from other people and then talk.
- It is important to put into practice the mosaic metaphor, to find nexuses, to connect by association
of ideas and analogies. The fragments of knowledge, experience, the hypothesis made by everyone,
are gradually related to one another, thanks to each contribution.
- The RMA coordinator might intervene and give his own contribution in order to enable true reciprocity.
However, he should not influence the group discussion by expressing his/her personal opinion on the
topic being discussed.
- It is important during the discussion that the RMA coordinator records what the participants say.
- After a certain number of workshops where participants will deeply experience RMA, the RMA
coordinator could change during the workshop.
- Once the process of research is triggered, the RMA coordinator aims to improve the group’s
autonomy.
- Little by little, everybody should become a real midwife to everybody else.
Closing the workshop
- At the end of the workshop the RMA coordinator closes by asking a short evaluation to all participants
about their learning experience and the discoveries made by the group. This final evaluation will
allow the participants to have reciprocal feedbacks.
- The RMA coordinator closes the workshop by making a short summary of what has been said
during the session and drawing conclusions on what emerged from it.
- The RMA coordinator should also talk about the next encounter and propose: when, at which time,
about what.
- Such intense activity needs to be documented regularly and the RMA coordinator must keep the
records after each workshop and make a synthesis of the main outcomes.
Some practical examples
Because of its wide applicability, RMA can be easily applied to a variety of themes and fields. The
workshops should also be adapted for specific goals and to specific target groups.
Here below you find some practical example of RMA workshops that have been proposed and
developed within the project. Although not described, the RMA workshops included also poetry
reading, film viewing, musical interludes.
Remember, these themes are just an example!
RMA workshop: According to your experience, what is the difference today between
“transmission” and “communication”?
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The RMA coordinator introduces the question. The starting point of an RMA workshop can be simply
just a word or two. Each participant expresses his/her opinion freely on the meaning of the concept
of “transmission” and “communication”, by starting from their etymology.
Gradually each of these initial words are associated to an adjective, an idea, a point of view and so
this is how the actual workshop activity begins. The workshop activates a process of exchange as
well as a reciprocal enrichment and only when communication between the workshop participants is
effectively established it will be eventually possible to see a continuous germination of ideas.
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RMA workshop: According to your experience, what is the difference today between “power”
and “domination”?
The RMA coordinator introduces the question and ask participants to think for a few minutes before
starting the dialogue
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RMA workshop: According to your experience, what is “creativity”?
The RMA coordinator introduce the participants the following lyric:
“If the eye does not strain, it does not see.
Skin that does not touch, does not taste.
If we do not imagine, we die”.
Danilo Dolci
Than participants are invited by the coordinator to reflect on the meaning of “creativity”, by starting
with its etymology.
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RMA workshop: Inventing the future
The RMA coordinator invites participants to reflect on the ways and means to build “the future
they want”. This discussion is an invitation to join in and imagine the future together. Being able to
imagine or envision our preferred future gives us both the direction and the motivation to build the
future we see in our dreams.

10

From “Inventing the future”, Danilo Dolci, 1967
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6.4. Experiences with this module
Good practices
RMA represents a powerful tool to create a social dialogue through which individuals and groups learn
to express themselves and communicate with each other, to give birth to new ideas in a cooperative
way, to plan and carry out possible solutions to the problems faced in everyday life, rather than
merely accepting decisions imposed by outsiders.
This way, RMA empowers people by providing them with the key competences they need to take
action on the issues that affect their own life.
It is an extremely communicative approach, that encourages a productive exchange among
individuals and different cultures.
It encourages democratic communication within families, work places, wider communities, by
developing a common research process where emotions, ideas and reflections can be communicated,
shared and developed.
It offers a powerful tool for nonviolent conflict resolution, as a constructive action in eliminating
violence and facilitating negotiation and dialogue.
RMA workshops offer a space to confront one another in order to propose and formulate projects,
even if they seem utopian.
They become a moment to search for the real meaning of words, by using lexical and conceptual
analysis, and look deeper above all the superficial occurrences and the fragments of concepts.
They are an occasion to verify how the topics might resonate differently with people from different
countries and cultural contexts.
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Several times it could also happen that inherited old beliefs that are usually accepted passively
may collapse, yet surprisingly unknown perspectives can be enlightened and unexplored aspects
within reality can be revealed by new minds.
To understand each other, our reactions to different circumstances and the ways we apprehend
general phenomena, we have to observe, research, experiment together in a mutually supportive
atmosphere.
As individuals, we need to sharpen our perceptions, learn how to discover and experience new
realities in ourselves and in our communities.

In this sense Danilo Dolci’s RMA reveals a meaningful actuality in relation to the human global need
for peace.
“Everybody grows only if dreamed about” 11.
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7. MODULE: PROJECT MANAGEMENT
Training module led by Greek partners
7.1. What and why? Description of the module
The primary challenge of project management is to achieve all of the project goals (Ireland, 2006) and
objectives while honouring the preconceived constraints (Joseph, 2003). Typical constraints (scarce
resources) are scope, time, and budget (Chatfield, 2012). The secondary, and more ambitious,
challenge is to optimize the allocation of necessary inputs and integrate them to meet pre-defined
objectives. Undoubtedly, there are uncountable definitions for project management as it is a concept
that is constantly evolving and therefore differs significantly from case to case. In this handbook we
use the most recent following definitions of Free Management Library (2012) and Khan (2012).
According to Free Management Library (2012), Project management is a carefully planned and
organized effort to accomplish a successful project. On the other hand, according to Khan (2012),
Project management is the discipline of planning, organizing, securing and managing resources to
bring about the successful completion of specific project goals and objectives. Project management
is sometimes conflated with program management, however technically that is actually a higher level
construction: a group of related and somehow interdependent engineering projects.
In general, a project is an one-time effort that produces a specific result, for example, a building or a
major new computer system (Free Management Library, 2012). According to the same source, this
is in contrast to a program, which is 1) an ongoing process, such as a quality control program, or 2)
an activity to manage a series of multiple projects together. In some countries, the term “program”
refers to a software tool and the term “programme” can mean a TV or radio show. Using other words
a project is a temporary endeavor, having a defined beginning and end (usually constrained by date,
but can be by funding or deliverables), undertaken to meet unique goals and objectives, usually to
bring about beneficial change or added value. The temporary nature of projects stands in contrast
to business as usual (or operations), which are repetitive, permanent or semi-permanent functional
work to produce products or services. In practice, the management of these two systems is often
found to be quite different, and as such requires the development of distinct technical skills and the
adoption of separate management.
Project management includes developing a project plan, which includes defining and confirming
the project goals and objectives, identifying tasks and how goals will be achieved, quantifying
the resources needed, and determining budgets and timelines for completion (Free Management
Library, 2012). According to the same source, project management also includes managing the
implementation of the project plan, along with operating regular ‘controls’ to ensure that there is
accurate and objective information on ‘performance’ relative to the plan, and the mechanisms to
implement recovery actions where necessary.
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Projects usually follow some major phases or stages (with various titles for these), including
identification, preparation and design, project planning, monitoring, evaluation, assessment and
sometimes support/maintenance. Figure 1 presents some of the prime advantages of having a good
project management as well as of having a good project management team for any company or
organization (Pandey, 2012).

Figure 1. Advantages of having a good Project Management (Pandey, 2012)
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7.2. Theoretical inputs
According to NFSD Project Management Handbook (2005), there are several steps before developing
a project. Traditionally, these are derived from the ZOPP methodology (ZOPP = Zielorientierte
Projektplanung or goal- oriented planning) and are listed below (Figure 2).

Figure 2. Steps before developing a project (NFSD Project Management Handbook, 2005)

According to Doran (1981), all the objectives and indicators that are formulated should follow the
SMART method (Figure 3).
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Figure 3. S.M.A.R.T. Methodology

SMART is a mnemonic used to set objectives for project management, employee performance
management and personal development. The letters broadly conform to the words Specific,
Measurable, Attainable, Relevant and Timely or Time-bound.
•

Specific: Key indicators need to be specific and must relate to the conditions the project seeks
to change. A specific goal will usually answer the five questions: (a) what: What do I want
to accomplish? (b) why: Specific reasons, purpose or benefits of accomplishing the goal, (c)
who: Who is involved?, (d) where: Identify a location or (e) which: Identify requirements and
constraints.

•

Measurable: Quantifiable indicators are preferred because they are precise, can be aggregated
and allow further statistical analysis of data. However, development process indicators may be
difficult to quantify, and qualitative indicators have to be used in these cases. A measurable goal
will usually answer questions such as: (a) how much? (b) how many? or (c) how will I know when
it is accomplished?

•

Achievable: The indicator (or information) must be achievable at reasonable costs using an
appropriate collection method. Accurate and reliable information on such things as household
incomes, for example, is notoriously difficult and expensive to actually collect. An attainable goal
will usually answer the question: (a) how: How can the goal be accomplished?

•

Relevant: Indicators should be relevant to the management needs of the people who will use the
data. Field staff may need particular indicators that are of no relevance for senior managers, and
vice-versa. A relevant goal can answer yes to these questions: (a) does this seem worthwhile?
(b) is this the right time? (c) does this match our other efforts/needs? or (d) are you the right
person?
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•

Time-bound: An indicator needs to be collected and reported at the right time to influence
management decisions. There is no point choosing (performance) indicators that can only tell
you at the end of a project whether you succeeded or failed in meeting the objectives. They may
be lessons learnt but the information comes too late for project personnel to act on. A time-bound
goal will usually answer the question: (a) when? (b) what can I do 6 months from now? (c) what
can I do 6 weeks from now? or (d) what can I do today?
7.3. How? Descriptions of the exercises

The theoretical part of the qualification module Project Management (first half) has been presented via
MS-Power Point using several participatory training processes as well as maieutic methodologies.
The practical part (second part) of the module has been implemented via some - very simple and
easy to response - training workouts. In particular, participants have been asked to answer, using
blank A4 paper and pencil, four simple practical exercises: (a) design of a Gantt chart, (b) imagine
and describe an innovative idea or a dream, (c) make your own enterprise - create an advertisement
and (d) create an invitation to a party (Figure 4).
A Gantt chart is a common tool for project planning and keeping track of the status of individual tasks
within a project. This type of chart was invented in 1910 by a mechanical engineer named Henry
Gantt, and there are now a great many software tools that use Gantt charts in project planning. In
the first case study participants have been asked to design a very simple Gantt chart using only A4
blank paper and pencil.
In the second case study participants have been asked to write a short report describing their
innovative ideas or just their dreams using colourful drawings or paintings and text.
In the last two case studies participants have been asked to create an advertisement (third case
study) and an invitation to a party (fourth vase study) using also colourful drawings or paintings and
texts and based on the sample case studies.
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Figure 4. Description of the exercises

7.4. Experiences with this module
Goals of this module
The main goal of this module is to make clear that project management is simply managing: (a) what
has to be done, (b) when it needs to be done by and (c) within certain cost constraints.
Many of the tasks of our everyday life require you to use project management skills. We need to
work out what we want to achieve, put together a plan of how we’re going to achieve it, work out
whose help we need to pull it off, and we set a budget. Actually, a lot of what we do in our everyday
lives is very similar to project management: (a) arrange a holiday, (b) host a dinner party, (c) build or
purchase a house or do renovations to a home, (d) organise a surprise party for someone and (e)
arrange a picnic with a group of friends.
For a holiday (for example) - we might delegate a lot of this work to our travel agent, and similarly to
our builder for building a house. But for things like organising a surprise party, we need to: (a) work
out who’s invited, (b) select a time and location send out the invitations, (c) organise catering (or
bring a plate), (d) arrange music, (e) organise where everyone will park to keep the party a surprise
and (f) work out a cover story for the guest of honour.
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Photos and evaluation
In terms of organizing and planning both participants and trainees said they were satisfied and
the seminar’s subjects were very interesting. The difficulties they met during the seminar were the
language and some disagreements between trainees, mainly because their country of origin.
Regarding the training material presented in the seminar, the participants stated that it was of great
interest, especially the practical part and the exercises which satisfied all the learners.
Here are some representative photos from the seminars related to qualification module project
management.
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8. CONCLUSION
Daily decisions have effects on our lives. These decisions can be conditioned by what we learn
in formal education institutions, what services are available in the environment we live in, how we
spend our leisure time, and of course what opportunities we have to learn throughout our lives.
This unique project has shown all of us, both participants and staff, how strongly we can influence and
control the environment around us. We all have learnt how to make positive changes in our lives from
the immigrant seniors and those, who want to be active citizens. According to the immigrant seniors,
we can make the desirable changes by becoming members of society, learning and developing
throughout our lifetime.

8.1. Evaluation of the trainings
In the context of the UPS project and in accordance with the initial plan, six trainings were held in
five countries. Altogether 110 migrants were trained and certified as Senior Migrants. The number
of participants was increased to 110 (instead of the planned 100) without any impact on the budget.
The reason for the small deviation from the plan was that the project partners wanted to assure that
the intended number of participants (100) would be trained leaving leeway for possible near-term
refusals from the participants due to acute illness or other urgent issues.
Now certified as Senior Migrants are:
12 (planned 10) participants in the training held in Lithuania
40 (planned 40) participants in the training held in Germany
16 (planned 15) participants in the training held in Greece
28 (planned 25) participants in the training held in Italy
14 (planned 10) participants in the training held in Finland.

Therefore one of the most important aims of the project was achieved. The training ran absolutely in
accordance with the time-table without any unexpected delays. After some skepticism and excitement
at the beginning of the project due to certain expectations, the project partners were very glad to
achieve their goals almost without any problems. The circumstances of the migrants’ lives were
taken into consideration when planning and realizing the UPS project. It was not difficult to work with
the participants because they showed strong wishes to work on the contents of the training and were
very open and easy to get along with.
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The participants certainly had different mentalities. On the one hand the trainings in the five countries
were different, but on the other hand they were very similar due to the thematic structure that was
planned at the beginning and which became routine during the project.
It was a very interesting but not an intended fact that the participants from Germany, Finland, Lithuania
and partly from Greece came from the states of the former Soviet Union and could speak Russian
as their native or second language. In Sicily, Italy most of the participants came from Africa but also
from other parts of the world and had many other mother tongues other than Russian.
It is especially important to mention that during the course of the two trainings in Lithuania and in
Germany, the concept created by Grundtvig proved itself once again as a residential adult education
centre. The participants lived and learnt together for 10 days during which the trainings were especially
successful. In Lithuania the participants could spend their spare time in the sauna, lakes or having
a BBQ. During the two trainings in Germany the participants could show their talents in theatrical
performances and sketches, singing and playing different instruments. They also involved the project
partners in their evening programmes which was the best way to get closer and discover each other
from a different perspective. The participants developed good team spirit and strengthened it through
the intensive work during the seminars and within their mutual active leisure time.
The project partners from Finland, Italy and Greece tried to create similar conditions for their
participants but they were not as successful. The reasons were, for instance, that the participants
could not always be available due to their work schedules or it would have been too expensive
in the context of the current project. Nevertheless, one could clearly see in the trainings that the
participants had found mutual interests and ways to approach each other. They learnt and supported
each other a lot.
Without any exception there was a new network built up at the end of each training. The participants
planned to meet again, stay in touch, develop their new friendships and exchange experiences in
the new fields of their voluntary work. The farewells at the end of each training were very touching.
8.2. What is the European added value?

Migration is a characteristic of the European history and the target group of migrants is significantly
growing in all the EU countries. The often in Europe cited principles of solidarity and subsidiarity
have been realized in practice by the UPS project. The benefit of this project lies in the cooperation
of very different partners with different living and working surroundings and different perspectives.
Various experiences from diverse countries with the same target groups have been generated. This
project combines social integration of migrants in synergy with their active ageing. The dissemination
will enhance this active citizenship movement, rather than formal training, and it will be expanded
and adapted (according to ethnic, social, national and cultural differences) at national and European
level. This self-help guide will be available for translation and adaption in other European countries.
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8.3. What are the innovative results of the project?

The idea to involve, train and use elderly migrants as bridges to reach the migrants in the community
with different social problems, to help them and organize self-help, is innovative, self-powering,
efficient and was relatively inexpensive. The biographical learning and systemic-constructive
methodology were innovative for the participants. The future cooperation with migrant organizations,
charities, communities and agencies specialized in the integration of migrants is also methodologically
innovative.
8.4. What have we learnt?
This project has provided the senior migrants with not only an enormous amount of new knowledge
but also the chance to get better acquainted with the lecturers from other European countries. Also
it has allowed the participants to understand that Europe is a single unit, where each country is
different but the people, their lives, questions raised and solutions found are similar everywhere.
By participating in this project, our immigrant seniors rejoiced at the attention paid to them, the
innovative learning methods and the relevant knowledge, which they gained during the training and
will be using in the future.
This guide will give them an opportunity to recollect what has been learnt and remember the
remarkable time spent together. We hope that the present guide will also be an excellent tool for
further activities, which will be implemented by our seniors in their lifelike environment.
The consortium has learnt that it pays to take different observant positions, i.e. to operate
“polycontextural”. The complexity in the field of migration - the communication about migration - must
be reduced in order to act sensibly. We have learnt that the use of trained senior migrants in different
fields of social action (e.g. “Beheimatungsprojekte” and self-help migrant organisations) help to
create, consolidate and further develop structures which help to reduce complexity in specific cases.
Complexity is reduced through the existence and continuous work of the consortium partners. It is
achieved via an organisation, trust, and by the expansion of existing network structures. Continuity
is of foremost importance. This abstract theoretical finding is substantiated by the experience of
trained senior migrants in different fields of action. The feedback that we have received so far and
continue to receive is very positive and encouraging. The consortium itself has benefited greatly in
all respects. The existing networks have been expanded and intensified thus positively influencing
the work stability of the individual consortium partners. This ensures continuous feedback from
the trained senior migrants as a “communication port” (e.g. as “petrol station” for new ideas and
methods).
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8.5. What does it mean for the future?

The schooling of 110 migrants as senior migrants in Europe means that in many European countries
the self-help structures will be strengthened for the future. At present there are built up networks
between the senior migrants. The help for the migrants in need has already started and will be
expanded more and more. Through this self-help guide more interested migrants will have the
opportunity to educate themselves as senior migrants. A very important fact is that due to this
voluntary work the community budgets in the different European countries can be disburdened.
The consortium intends to proceed with its cooperation on a European level. All the partners of this
project will continue with their work and build up stronger structures.
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